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1. INTRODUCTION
Social and contemporary family disorder such as: economical problems, lack of communication
between parents and children, no emotional or social support, parents who work to much or who leave
their homes to work abroad ecc., determine, nowadays, more emotional problems than in the past years,
in the entire Europe.
To all this factors we can also add: the group pressure, the risk of drug abuse and other forms of
dependence, ineffective and inconsistent educational methods, overloading school evaluation,
examination anxiety and so on. All these elements are a real stress for students which, unfortunately,
sometimes avoid facing the problems by truancy. Seen from this perspective, truancy becomes a social
problem, a belated sign of problems and a behavior which reflects lack of interest, motivation and
confidence toward school education.
Thus, it is imperative to prevent absenteeism and therefore the major consequences that this
could give rise to, according to the transfer of innovation that we want to achieve in the Project LLPLdV/TOI/2013/RO/040 / 6, the learning program lifelong 2007-2013.
THE AIMS OF THE PROJECT:


to diminish the drop out and absenteeism phenomena by adapting and transferring in the

partner countries (RO, UK, BG, GR, TR) the results of "Stop Dropout!" project;


to improve the quality of learning process and conditions by extending the Risk Detector

aim and produce a new tool for supporting the educational institutions to improve the quality of their
services and facilities avoiding in this way the drop out phenomena in their institution;


fostering the cooperation inside of Flexible Prevention and Support System (FPSS)

between stakeholders/relevant bodies such as educational and training institutions, family, employment
services, public administration: police, social services other bodies from educational and training system
by using modern TIC.
THE OBJECTIVES OF PROJECT:


adapting the tools developed in the previous project: Risk Detector (RD), Personal Profile

(PP) and Flexible Prevention and Support System (FPSS) to specific conditions from the partner countries;


completing the RD for identify also the institutional factors that influence the drop out;



developing a new tool Institution Profile (IP) for improving the quality of education and

training services and avoid the drop out;


developing a dedicated online platform as support for FPSS
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RESPONSABILITIES OF PARTNERS:
1.

INCSMPS (Romania) - Project management and coordination

2.

Dambovita County Centre for Educational Resources and Assistance CJRAE (Romania) -

Overview of the national features of school dropout phenomenon and related learners behaviours
3.

Verein Blickpunkt Identitat BLICK (Austria) - Adaptation of the screening and intervention

tools for school dropout prevention
4.

Infoart Ltd. (Bulgaria) - Extending the designed tools and development of additional

instruments for school dropout prevention
5.

Point Proje Insaat Taahhut Muhendislik ve Ticaret Ltd. Sti. (Turkey) - Validation of the

designed instruments for school dropout prevention
6.

Etairia Dioikiseos Epichiriseon (HMA) (Grece) - Valorisation

7.

Gingerbread Northern Ireland (Northern Ireland)- Evaluation and Monitoring

PROJECT MOTIVATION
We propose to reduce school dropout and truancy and to improve the quality of learning
conditions, encouraging cooperation among stakeholders, such as institutions of education and training
guidance for the labor market and public administration: police, social services and other partners from
the educational and training systems through the use of modern ICT.
In these activities we try to identify the causes of school dropout and how to prevent it (and other
related phenomenon, such as: truancy, school failure and school violence).
The target group includes: educational institutions (schools, ministries, inspectors, educational
centers), teachers, school counselors, students, parents, nonprofit organization (NPO s) and local
authorities.
During this report – ‘’Overview of the national features of dropout phenomenon and its related
factors’’, designed by CJRAE Dâmboviţa – partner of the Romanian project, in the WP2, we propose to
create a detailed overview on recent researches of national dropout, to identify the institutional, social
and cultural relevant elements of adaptation and transfer of the best solutions regarding truancy, for all
our partners.
We also intend to build a common environment for the development of new tools, in order to
fight against dropout phenomenon and to identify resource-institutions which can prevent dropout, both
locally and nationally, as well as examples of solutions that may justify the future steps of the project.
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2.
METHODOLOGICAL APPROACH TO ELABORATE THE REPORT
In carrying out the reports have been used national statistics on the evolution of early school
dropout, carried, official information (national statistics on education, administrative database, ecc.) and
unofficial information (research studies and reports of the independent organisms and experts in
education).
Were compared both quantitative and qualitative information in order to provide a complete
image of the national context, from relevant comparative studies on the acceptance of ' school dropout '
in the European educationals systems. From this perspective, school dropout is one of the concepts that,
through its quantitative and qualitative characteristics, provides a better view on the

definition,

understanding and operating of what education experts call „access to education, participation, school
and social progress".
Were collected data on the educationals systems and on the existing policies, in terms of
preventing and struggle against early school truancy. From these reports we have selected important
factors that can be the causes of the early school dropout (closely related to family, school and
community).
The reports provide a custom image of the dropout phenomenon for each partner country
project, but it can be easily identified in terms of causes and intervention methods.This reports provides
a strict image regarding school dropout for each partner country, but they can also indentify the comon
elements related to the causes and the methods of dropout prevention.
The partners from Bulgaria and Northern Ireland focused on interviews for teachers, trainers and
NGO.
The partner from Austria has four years experience in dropout prevention. They use tools such as
questionnaires for students who are in the risk of dropping out. Also, the Austrian partner provides well
trained counselors who work with disadvantaged students.
Point Proje Insaat Taahhut Muhendislik ve Ticaret Ltd. Sti from Turkey is distinguished by
telephone interviews with school administrators regarding the risks of dropout.
The report of Greece reviews the school termination or “dropping out” of school in Greece. This
work provides information on the state of educational policies in Greece dealing with issues of social
inequalities and focusing on phenomenon of school drop out in the country done by a desk research.
The Romanian partner uses national statistics on the evolution of early school dropout, carried
out by the Institute of Educational Science, and by the studies based on monthly monitoring reports on
truancy for each pupil / group of pupils / educational grade, due to the national model.
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All information and data acquired from the above instruments, used by each country, were
analyzed from different perspectives, to understand all the factors that influence the school dropout
phenomenon.
3. DROPOUT ANALYSIS
3.1. Definition of the dropout
The European Commission defines early school drop outs “like the percentage of youth between
18 and 24 years old that have at least a lower secondary degree”. According to Eurostat early leavers
from education and training refers also to persons aged 18 to 24 fulfilling the following two conditions:
first, the highest level of education or training attained is ISCED 0, 1, 2 or 3c short, second, respondents
declared not having received any education or training in the four weeks preceding the survey
(numerator). The denominator consists of the total population of the same age group, excluding no
answers to the questions "highest level of education or training attained" and "participation to education
and training". Both the numerators and the denominators come from the EU Labour Force Survey
(http://epp.eurostat.ec.europa.eu/portal/page/portal/microdata/lfs).
3.2.National data analysis
AUSTRIA
The total of young people aged between 18 and 24 who have not completed any form of
secondary level II education or an apprenticeship and are not involved in any kind of training amounts to
7.6 percent. In numbers this translates to more than 53,000 young adults. Austria measures up quite well
in comparison with the other European countries. But experts still see a need for action as the data
shows that about 8,000 young people leave the education system in Austria every year without having
acquired the minimum qualification required for a successful career.
The most important goal of EU education policy is to reduce school dropout rates to an average of
below 10 percent. This objective is expressed in the benchmark "Early Leavers from Education and
Training". Austria works on the basis of the EU calculations and participates in strategic efforts to combat
school dropout.
A distinction has to be made between the focus of the EU benchmark on the calculation of Early
School Leavers (18 to 24-year-olds without completed apprenticeship, A-level degrees or further
education) and the dropout rates of different singular forms of education. For example, a person who
dropped out of a vocational school or secondary school is not counted as an Early School Leaver (ESL), if
he or she subsequently completed an apprenticeship successfully. Consequently, dropout only refers to
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one type of school or to a specific educational background, while the ESL data displays a larger picture of
the degrees on secondary school level II.
Another term that is often used in relation to school and apprenticeship dropout is NEET (not in
education, employment or training). This term refers to young people without degree who are not
involved in any form of education or training and are also not employed.
The group of the NEETs consists mainly of
1.

unemployed young school dropouts;

2.

young mothers with and without migration background;

3.

apprenticeship graduates in rural areas;

4.

school graduates in a waiting position;

5.

health impaired persons;

6.

unemployed older adolescents (20 to 24 years).

Currently, more than 75,000 young people in Austria are affected by the NEET problem.
These adolescents are difficult to reach with measures and at high risk for poverty later on in their lives.
School dropouts are a very heterogeneous group but can be divided roughly into four sub-groups:
1. young people who do not seek any further education after finishing compulsory school;
2. students who cannot find an apprenticeship;
3. students who drop out of their apprenticeships;
4. young people who have completed a form of education abroad that is not accredited in Austria
Figure 2: Dropout rate in Austria

Dropout Rate in Austria (Federal Ministry for Education, the Arts and Culture, BMUKK)i
Frühzeitige Schul- und Ausbildungsabgänger/innen = early dropouts from school and
apprenticeships; EU-Durchschnitt = EU average; Insgesamt = total; Frauen = women, Männer = menThe
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figure shows that since peaking in 2007, the dropout rate declined significantly by 2.4 percent to 8.3
percent in 2010, remaining the same in 2011 and declining again in 2012 by 0.7 percent. It is noticeable
that in the last year, the dropout rates have diverged between the sexes, converging again in 2012.
The dropout rate increases rapidly with age and past the end of compulsory education. The rate is
3.4 percent shortly after the completion of compulsory schooling – at age 15 – and increases to 11.9
percent for the 21-year-olds.

NORTHERN IRELAND
School Attendance: in Northern Ireland children attend Primary School for seven years (ages 511); this is followed by post Primary education in either a Grammar or Secondary school. Primary school
and Grammar/Secondary school education is compulsory. Depending on the qualifications gained young
people may then continue their education at an Institute of Further or Higher Education.
The attendance rates for both Primary and post Primary schools in Northern Ireland is high and
was recorded for the school year 2011/2012 at 95% for Primary schools and 93% for post Primary
schools. Unauthorised absence is recorded as low in both types of schools (www.nisra.gov.uk). However,
it should be noted that truancy, or unauthorised absence is twice as high in Northern Ireland compared
to England and Wales as can be seen in the table below. Furthermore, whilst the percentages for
unauthorised absence seem quite small, 1.2% equates to 2225 primary school children and 2.6% equates
3787 post primary school children. The tables below display absences from school;
Table 1. School Absence
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Qualifications gained: Statistics show that the Northern Ireland average for leaving school with
two or more ‘A’ levels was 55% for the school year 2011/2012. Girls fair better than boys in this respects
with 64% of girls gaining two or more ‘A’ levels compared to 47% of boys. Students attending Grammar
also do better in this respect compared to their counterparts at Secondary schools. Of the students
attending Grammar school (2011/2012) 84% gain two or more ‘A’ levels, whereas the number drops to
34% for secondary school pupils (www.nisra.gov.uk).
The Northern Ireland average for leaving school with 5 GCSE’s A*-C (including English and Maths)
was 62% for the school year 2011-2012. Again girls fair better in this respect than boys, with 67.8% of
girls gaining 5 GCSE’s (including English and Maths) compared to 56% of boys. Of the pupils attending
Grammar schools 94 % gained at least 5 GSCE’s (including English and Maths) compared to 38% of
Secondary school pupils. These figures are shown in the table below:
Table 2. Percentage of School Leavers achieving at least 5 GCSE’s A*-C
Including English and Maths 2011/2012
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The table above shows a considerable difference in the GCSE’s obtained by Grammar school
pupils compared with Secondary school pupils. It also shows that girls outperform boys and Catholic
pupils do better than Protestant pupils. However, it is noteworthy that there has been some concern in
Northern Ireland, in recent years about the underachievement of working class Protestant boys. The
number of Protestant boys who are entitled to free school meals gaining 5 A*-C GCSE’s in 2011-2012 is
19.7% compared to 33.2% of Catholic boys who are entitled to free school meals. In the same year the
number of Protestant boys gaining 2 ‘A’ Levels was 43% compared to 49% of Catholic boys. The number
of Protestant boys going on to further and higher education (2011/2012) is 39% compared to 45% of
Catholic boys and Protestant boys have only a 1 in 10 chance of going to university compared with a 1 in
5 chance for Catholic boys. It has been suggested that community and cultural factors affect how
Protestant families perceive education. The shipbuilding and rope work industries which have been in
decline since the 1950’s provided employment for generations of Protestant youths and education was
an afterthought rather than being viewed as a path to progression (Mulvenna 2013).
Destination of School Leavers: Information pertaining to the destination of school leavers is
collected by the Northern Ireland Statistics and Research Agency. The destination is reported by the
school leaver and recorded by the school. Figures for the school year 2011/2012 are shown below;


80% with 3 or more ‘A’ levels go on to an Institute of Higher Education



12% with 3 or more ‘A’ levels go on to an Institute of Further Education



70% with 5 GCSE’s go on to an Institute of Further Education

It is important for our research project to take note of the figures for pupils leaving school without
qualifications as it is at this key transition point that young people are at risk of dropping out. The
destination of pupils gaining no GSCE’s was recorded thus;


20% unemployment



19.6% unknown.

School Dropout: Our research findings indicate that due to the school dropout phenomenon in
Northern Ireland a significant number of young people aged 16-24 years are not in education,
employment or training. Throughout the course of this report we refer to these young people as NEET’s.
It is acknowledged that this term has negative connotations, because it defines these young people by
what they are not and places a varied group of young people with diverse circumstances under one label
(Simmons 2013). It has also been suggested the term NEET’s also individualises school dropout without
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considering social or economic factors but nevertheless it has become internationally recognised, having
a central place in policy discourse (Simmons ibid).
Recent Labour Force Survey statistics indicate that in Northern Ireland 21% of young people aged
16-24 years are not in education, employment or training (NEET). Youth unemployment figures for
January 2014 indicate that 22.5% of 18-24 year olds were unemployed and that this rate had increased
by 3.4% in a year. This is much higher than the overall unemployment rate in Northern Ireland which
stands at 7.3% for the same year (DFPNI 2014). Furthermore, youth unemployment is a bigger problem
in Northern Ireland than in other regions of the UK; in England 18% of young people are NEET (Horgan
2010, PWC 2012).
It has been noted that in Northern Ireland the gap between youth unemployment and overall
unemployment has become wider and more pronounced since 2007 (PWC 2012). In fact, the Northern
Ireland Executive has reported that the number of 16-24 year olds not in education, employment or
training (NEET) has increased by 59% in the decade from 2000-2010. It is acknowledged that there has
been a global increase in youth unemployment since the economic downturn and the International
Labour Organisation estimate that globally 12.6% of young people are unemployed. However, the
Northern Ireland Executive describes the growing number of young people who are NEET in Northern
Ireland, as a major social and economic problem. The fact that the number of NEET’s has increased both
before and since the recession indicates the problem is a deep structural one and rather than being a
consequence of the economic situation (NIA 2012). It is also a problem that can have long term
consequences for individuals such as long term social exclusion (Simmons 2013). In the next section we
turn our attention to the contributing factors leading young people to dropping out and becoming NEET.
TURKEY
According to a report published in 2009 by Sabanci University's Education Reform Initiative,
reinforcing the notion that only the wealthiest part of Turkey's population can currently access quality
education. The report's other main conclusions were pointing to severe problems with the educational
system, including high dropout rates, gender inequality, and overall underperformance among Turkish
pupils. Combined with a lack of adequate teacher training, low wages, and classroom overcrowding the
picture is grim.
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Level of enrolment in primary education 98,2 for girls, 98,6 for boys which is much better than
the level of enrolment in secondary education that is 72 percent for boys and only 66 percent for girls.
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ROMANIA
According to the statistics provided by the National Institute of Statistics from Romania [3], in
1990 more than 150.000 students dropped out school, calculated as differences between the number of
pupils / students enrolled in a school year and the same category registered at the beginning of the same
year. In this year, we had the highest school dropout rate from the analysed period (4.9%). Since 1993
the number of dropouts was between 60.000 and 80.000, a larger rate being registered in 2006, over
85.000. Between years 1992 - 2000 the dropout rate has been generally at lower values of 2%. During
2001-2004, the level stood around 2.3%, and then it increased gradually to a level of 3% in 2006. In the
next two years, 2007 and 2008, there was a decrease in dropouts, but it began to increase again by the
2009-2010 period.
NUMBER OF DROPOUTS AND DROPOUT RATE IN ROMANIA
School year

Dropouts number Dropout rate School year

Dropouts number dropout rate

Dropout rate by type of education
If at the beginning of the transition period, except of the school year 1992-1993, the largest
number of school dropouts has been in the high school level, since the 2001-2002 school year, most
dropouts have been reported in the cases of primary and secondary education. During that period it has
been a considerable increase in the rate of early school dropout, over the vocational education.
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EVOLUTION OF THE NUMBER OF STUDENTS WHO LEFT SCHOOL FROM PRIMARY, SECONDARY
EDUCATION AND HIGHT SCHOOL EDUCATION DURING 1990-2009

Romanian Statistical Review nr. 11/2011

ANNUAL DROPOUT RATE DURING 1990 -2008

17/85
CONTRACT NUMBER: LLP-LdV/TOI/2013/RO/040/6

Yearbook statistic/2012 INS
[4]
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From the described situation above we can estimate that:
- Dropout-risk has increased with the age of the student. Between primary, secondary and
vocational, the highest dropout rate was recorded in the vocational education, followed by high school,
middle school and elementary school;
- The highest rates of dropout have been registred in the vocational education;
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- If in 2008-2010 there was a decrease in drop-out rates at primary and secondary levels,
but starting with the school year 2010-1011 there was an increase in all levels of education. The highest
one was in the vocational education with an increase of 10 per cent.
BULGARIA
According to the UNICEF’s “Education in Bulgaria Country Profile, 2008” [1] each year about
20,000 or 3% of students in Bulgaria drop out of school. “In the 2004/2005 school year, about 21,000
students left the general schools for different reasons, 17,100 of them being in primary education. The
biggest share of dropouts consists of those who left due to family problems – 9,800, or 47% of the total
number of dropouts. The largest share – 87.6% – of children drops out after 4th grade. Primary school
dropouts (1-8 grades) constitute more than half of all dropouts, and high school (1-12 grade) students are
nearly 25% of the total number. In both the professional high schools and the elementary schools the
share of dropouts is about 5%“. Educational difficulties are mentioned as a main reason for dropping out
of school by the children aged 12-16 who took part in a survey of school dropouts. A little over a third of
them (34%) point out they did not want to study because it was difficult for them and 22% declare school
was not interesting for them.
The economic reasons, which parents perceive as most important, came second in children’s
answers. One out of five 12-16 year-olds works to financially support his/her family. Their main
occupations are collecting and handing over waste materials or construction work’…
EU statistics for Bulgaria
Early leavers from education and training (please, click here to view the table)
Source of Data: Eurostat
Hyperlink to the table:
http://epp.eurostat.ec.europa.eu/tgm/table.do?tab=table&init=1&plugin=1&language=en&pcode=tsdsc410

The Eurostat statistics (please refer to the table above) shows that the Bulgarian provisional data
for 2013 (12.4%) are very close to the EU 28 average (12.0%).
UNICEF, EU sources and documents and some research project reports related to the topic of
early leavers from education and training [2, 5, 7, 8, 10, 11] present different data and conclusions for
Bulgaria.
Key statistical indicators
Europe 2020 [8] set a headline target to bring down the share of early school leavers (ESL) to
below 10% by 2020. Other pertinent orientation points for assessing a Member State's relative
20/85
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performance and its level of ambition to improve the situation are the EU28 average (12.7% in 2012) and
the national target set by the Member States (see Figure 1).

Figure 1: ESL rate 2012, Europe 2020 target and national targets
Source: Eurostat (EU LFS).
When assessing Member States' performance, data on the current level of early school leaving
should be complemented by data on trends in recent years. The assessment can be further refined by
breaking down the data by sex and country of birth. Together with the information, such as age, socioeconomic status or language spoken at home, this breakdown provides important additional elements to
understand the ESL processes in Member States and to better focus the development of targeted
measures against ESL. Knowledge about at-risk groups and reasons for early school leaving can help to
improve these measures. It should also be noted that in most countries ESL is more prominent in
vocational education training (VET), so comprehensive data on the type of secondary education is
another means to strengthen the knowledge-base at the national level.
The document [8] concludes: “Member States with early school leaving rates above 10% in 2012
and on top of that insufficient progress or even stagnation in recent years. Amongst these countries, IT,
DE, FR and CY are falling behind the minimum progress required for the EU as a whole to reach the
headline target by 2020, whereas HU, BG and BE are even doing worse; early school leaving rates in these
countries have actually been increasing in recent years.”
In its press release titled "Progress in tackling early school leaving and raising higher education
attainment - but males are increasingly left behind" dated 11.04.2013 [7] the EC points: "12 Member
States (Austria, Czech Republic, Denmark, Finland, Ireland, Lithuania, Luxembourg, the Netherlands,
Poland, Slovakia, Slovenia and Sweden) now have early school leaving rates below the 10% Europe 2020
target, with Ireland reaching this level for the first time. Spain (24.9%), Malta (22.6%) and Portugal
(20.8%) have the highest rates of early school leaving, but made progress compared to 2011. Germany,
21/85
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Greece, Ireland, Latvia and the UK reduced early school leaving by at least one percentage point, but the
rate increased in Bulgaria, Cyprus, the Czech Republic, Hungary, Luxembourg, Poland, Slovakia, Slovenia
and Sweden."
This document [7] publishes also statistical indicators by gender (see Figure 2).

Figure 2: Gender difference in early school leaving, boys=100, 2012
Source: Eurostat (EU LFS)

At EU27 level there are only 76 girls for every 100 boys who are early school leavers. In Cyprus it is
42 girls for every 100 boys whereas Bulgaria is the only country where more girls are early school leavers
(107 for every 100 boys). This is probably because the girls - early school leavers in Bulgaria are mostly
Turkish and Roma minority.
The FINAL REPORT (GROUP 2) of ERASMUS INTENSIVE PROGRAM "Facing the Challenge of Youth
Unemployment: Towards an Integrated European Policy of Integration" published in March 2013 [5] is
focused on unemployment and especially youth unemployment issues in Europe.
It points the following statistical indicators for Bulgaria:
“The youth unemployment rate reached a historic high of 22.8% in September 2012, with some
5.5 million young people affected. Young people that have only completed lower secondary education
22/85
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(early leavers from education and training) bear the highest risk of unemployment. In Q2 2012, the EU
average youth unemployment rate was 22.4%, but reached 30.2% for low-skilled youth.
Youth unemployment and in particular long-term youth unemployment in Bulgaria is much higher
than the EU average. Low flows out of unemployment into a job, especially for the least educated and
qualified young people residing in peripheral regions, are the principal source of long-term
unemployment amongst young people. Moreover, in 2011 7.5 million people in the age group 15-24 in
the EU were neither in employment nor in education or training. The share was over 15% in Bulgaria
Italy, Spain, Ireland, Romania, Greece and Latvia. Evidence based on various data sources suggests on
one hand that the most disadvantaged segments of the young population are left with two equally
unsatisfactory alternatives: working in the informal sector and thus, in practice, often permanently
withdrawing from the labour force, or emigrating.”
Bulgarian statistical indicators
According to the Bulgarian Ministry of Education and Science “Strategy to reduce the percentage
of early school leavers (2013 - 2020)” [15] in the last 5 years, except for 2009, the share of early school
leavers in Bulgaria is lower of the average EU-27, the rate at which Bulgaria reduces the rate of early
school leavers are significantly better than the EU average.
The presented data for school dropouts in the areas of planning Level 2 shows that in the South
West region sustainable there are between 2 and 3.5 times lower shares dropout in average, while the
indicators for 2008-2012 are commensurate with the best European players.
In 2012, five of the six regions of economic planning are characterized by values of early school
leavers who have higher than average country by 1.1 to 8.6 percentage points. The highest proportion of
this group of young people respectively in South and North areas of planning, in which almost every fifth
and sixth (21.1% and 20,8%) e no secondary education and does not participate in any form of education
or training.
In Bulgaria there are significant imbalances in educational structure of residence - while among
urban residents 71.6% have completed at least upper secondary education, the rural rate is 40.3%. It
continues to be a high proportion of rural population with primary or lower education (about 60%).
After the census of population and housing in 2011 the BG National Statistical Institute (NSI)
published data on the group of persons of school age (7-24 years), "never attending school", which is
approximately 1.29% of the population in this age group. (see Figure 3)
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Figure 3: Persons of school age (7-24 years) never attending school in BG. Source: BG NSI, 2011.
One of the groups at increased risk of early school leaving is the group of children who are not
included in the system of pre-school education. Non-attendance at kindergarten increases risk of learning
difficulties in school, particularly for children from vulnerable groups. These problems usually occur
during the initial stage of education and can become a reason for dropping out of school. In 2010, a 73.41
percent share of 4 -year-old children enrolled in pre-school and school education in Bulgaria is in the last
third of the list of Member States of the EU lags behind the EU average 17.4 percentage indicator points
(EU- 27 to 90.8 % coverage of 4 -year-olds), and this gap is again mainly due to the several districts with a
lower range of children 4 years of age . Leading among these areas is the south-eastern region with
66.6% coverage of the 4-year-olds.
According to NSI greatest in school dropouts is the group of students who have left education for
family reasons - during the school year 2011/2012 it numbered 8975 children or 51.74 percent of all
dropouts.

GREECE
The first research studies on school dropout began in the 1980s and they were followed by a
severe criticism of the education system; however, these research studies were mostly fragmentary and
limited in time and in geographic range. These days, the information we have on the evolution of the
dropout phenomenon in Greece is primarily based on the following:
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According to the studies conducted by EUROSTAT, in the early 90s, the school dropout indicator
of people aged 18-24 was reaching 25 %, in 1999 it was reaching 18.6 % and for the period 2000-2006 it
showed a steady downward trend of 2.30 % , reaching 15.5 %, in 2006. Accordingly, for the period 20072012, the school dropout indicator decreased from 14.6 % to 11.4 %, in 2012, placing our country below
the EU 27 mean, meeting the targets set by the European Union in Lisbon in 2000 on the reduction of
school dropout rates below 10 % by 2020 (EUROSTAT, 2012).
The geographical distribution of school dropout in Greece
The surveys and the research studies on the school dropout in Greece indicated that the situation
differs significantly from prefecture to prefecture and from region to region, considering the urbanization
of each region as well. Despite the fact that in all the regions - with the exception of Attica - the
phenomenon of school dropout shows a downward trend, there are areas that present constantly higher
leakage rates than the other areas, although the range of values over time is decreasing. According to the
data taken from the Pedagogical Institute and the Hellenic Statistical Authority (ELSTAT), the region of
East Macedonia and Thrace and the island regions of the country (Crete, Ionian Islands, and North
Aegean Islands) have the higher school dropout rates. The region of Thrace holds the sad primacy as far
as the school dropouts are concerned since it presents the highest rates of pupils not going to school at
all. There is a prefecture-level variance within the same geographical area. It is worth mentioning that,
according to the research survey of the Pedagogical Institute, the Prefectures of Xanthi and Rodopi have
the highest school dropout rates and that the school dropout rates in the Prefecture of Kavala, for
instance, are below the national mean by 1,5% approximately.
It is worth mentioning that, according to the research study of the Pedagogical Institute, Attica
presents the highest school dropout rate. The heart of the problem lies in the Piraeus Prefecture and in
West Attica where, due to the population distribution and change of the country, the one third of the
pupils who leave the compulsory education live in this area of Attica.
According to the research findings, the school dropout is more intense in rural agricultural and
suburban regions and in regions where there are seasonal employment opportunities (like, for instance,
the tourist regions) the school dropout risk is higher.
Distribution of school dropouts by sex
Since the 1990s, the boys are more likely than girls to drop out of school. In 2011, the difference
in the school dropout rate between boys and girls in Greece rose to 6% (EUROSTAT, 2012).
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However, it is worth pointing out that, in Greece, the school dropout refers to both sexes, but
each sex drops out of school for different reasons. Specifically, boys seem to get greater family support in
continuing their education and they decide to drop out of school more often; the school dropout that is
related to the results of the unlawful behavior is more often as far as the boys are concerned and the
boys are more likely than girls to drop out of school in order to seek employment, considering their
increased proportion compared to that of the girls as regards young people aged 15-24.
On the other hand, the girls experience pressure from family more often in order to leave school
early due to their cultural background; very often, they leave school early in order to look after their
families, be housewives, get married and they do not get the same family support in continuing their
education.
The impact of the cultural environment on the school dropout rates of women is quite important
among the Roma children or among the children of the Muslim minority of Thrace. It is worth pointing
out that in the Prefecture of Xanthi where the major part of the Muslim minority is found, the girls’
dropout rate is higher than that of the boys.
Distribution of school dropouts by school level and age
The above research studies show that the school dropout in the primary education has shrunk
and the vast majority of the children go regularly to the elementary school.
The data taken from the Hellenic Statistical Authority (ELSTAT) show that the school dropout rates
in the elementary school are higher in the last grade of the elementary school. During the period 20112012, for instance, out of 3,995 children that dropped out of school, during the primary education, 989
children were sixth grade pupils. These data are consistent with the findings on the school dropout
worldwide according to which the school dropout starts at the age of 10.
The move from primary into secondary education seems to be a focal point after the abolition of
the entrance examination to secondary level, in the 1980s, as well. The Greek education system does not
adequately prepare the pupils for the transition from primary to secondary education and that makes
many students at the 1st Grade of the Greek Lower Secondary School face serious problems adjusting to
the new educational environment and great difficulties in meeting increased school commitments. Thus,
according to the research of the Pedagogical Institute, out of the percentage of students who drop out of
high school, the majority does not enroll at all in the first grade, a significant number of these students
leaves school in the first grade and the risk of leaving school is reduced in the Third Grade of Greek Lower
Secondary School.
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3.3. Causes of school dropout
There are many factors that contribute to school dropout of high school students enrolled in
technological education:
- Individual psychological factors- characterized by difficulty in adjusting to the transition from a
learning cycle to another, showing an attitude towards school and a negative motivation towards
learning from some students because of the absence of model family or second examination, repeated
classes.
- Social - in the technological high schools in rural areas there is a greater tendency to leave school
early due to the existence of conditions that limits participation in education: underdeveloped
infrastructure, distance between home and school, school infrastructure and poor material facilities,
ineffective collaboration or lack of collaboration between local institutions and a low concordance
between higher education and the possibility of entering the labor market.
The family environment becomes a determinant of early dropout especially in situations where
the child comes from dysfunctional families with a low level of education and the minimal concern for
the children’s school attending
The current re-emigration phenomenon becomes a cause of dropout given the socio-emotional
difficulties of students to accomplish the Romanian educational system requirements.
- Economic - the biggest problem that students face in case of abandonment is poverty, lack of
material means to ensure the child and family a decent living, the use of children as a priority in
household chores to the detriment of school.
In reports of partner countries there are the following reasons for dropout
- Indigent
- Negative experiences related to school
- Learning Disabilities
- Abuse of alcohol / drug
- Low self-esteem
- Lack of confidence
- Poor adaptation skills
- Low motivation for learning
- Bad experiences related to family breakdown
- Poor educational results
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- Competent low relationship
- Exclusion from school on the grounds of discipline
Risk Factors

Austria

Northern

Turkey

Romania

Bulgaria

Greece

Ireland
Former experiences at school

X

X

X

X

X

Learning difficulties

X

X

X

X

X

Readiness to learn/determination

X

X

X

X

X

Self-evaluation as a student

X

X

X

X

X

Behaviour and well-being at current school

X

X

X

X

X

Job orientation

X

X

X

X

X

Social behaviour

X

X

X

X

X

Parental support

X

X

X

X

X

Parental control

X

X

X

X

X

Family and social environment/ background

X

X

X

X

X

Activities besides school

X

X

X

X

X

Influence of peer group

X

X

X

X

X

Emotional stress and physical loading

X

X

X

X

X

Motivational factors

X

X

X

X

X

Institutional Factors

X

X

X

X

X



The most important reason of school dropout is school itself. Constant failures, lack of

motivation and lack of identification with the performance’s requirements are first mentioned, followed
by family-related reasons and by the intention of earning one’s own money.


The fact that school is cited as the main reason for the decision of dropping out should not

detract from the actual diversity of factors. If the adolescent views the school or school system as
“guilty”, the return becomes more difficult. Lack of support is frequently one of the key factors of school
dropout, especially in combination with personal (developmental) crises and/or school or psychosocial
problems.


”Typically, the development history of a young person with one or more risk factors for an

early dropout can be described as follows: student comes from a poorly educated, socioeconomically
disadvantaged, little family background support. An initial school failure and/or conflicts with teachers
lead to a school-aversive attitude that finds expression in truancy . This development is often reinforced
by a control-free extracurricular situation in which the own peer group plays an important role. After a
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period of absence and accordant performance assessment, the student drops out voluntarily or is
expelled by the school.
3.4. Institutions involved in monitoring and preventing dropout, regional and national studies.
Relevant policies in national dropout prevention and measures to reduce early school leaving
AUSTRIA
Recommendations for teachers, school principals and parents to successfully prevent school
absenteeism and early dropout (2012)
This is the final report by Erna Nairz-Wirth et al. on behalf of the city of Vienna. Based on an
extensive analysis of good practice models in Europe and the United States, Nairz-Wirth addresses her
recommendations to teachers, principals and parents. In this clear and well-structured document, the
reader finds background information on the specific topic at the beginning of each chapter, followed by
clearly formulated, solution-oriented suggestions.
The recommendations deal i.e. with early indicators of dropout, rules, measures and
responsibilities, suggestions for lesson planning, school and classroom atmosphere and social behaviour,
assistance measures and networking with the school environment.
For the implementation of the recommendations Nairz-Wirth proposes four principles:
1.

break with everyday routine and focus on the adolescents

2.

provide security, respect and trust

3.

establish positive relationships

4.

broaden perspectives

www.wu.ac.at/bildungswissenschaft/aktuelles/handlungsempfehlungen
Professionalization of teachers in the field of prevention and intervention of school and
vocational dropout (2012)
Based on the questions:
Which skills do teachers need in order to work with students at risk successfully?
Under what conditions does the 'normal' teaching practice promote the development of these
skills?
What specialized, didactic, educational and social knowledge is necessary for this kind of work?
What new forms of cooperation and division of labour are required and how should teachers be
prepared for this?
Nairz-Wirth presents an examination that can form the background for integrating the ESL topic in
the training of future teachers.
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http://www.bmukk.gv.at/medienpool/23695/nairzwirth_forschungsbericht.pdf
“… damit niemand rausfällt” – “no one left behind” (2013)
Basic knowledge, methods and tools for schools to prevent early school leaving
Recommendations for teachers, headmasters, school psychologists, counsellors and other
professionals working in the school system: In the theoretical part the reader finds numbers and facts to
the phenomenon ESL, in the practical part methods and tools are suggested to enable the reader to
detect youngsters at risk and to be able to support them individually. There is also a part dedicated to the
collaboration of teachers and extern specialists as well as several examples of good practice.
http://www.bmukk.gv.at/medienpool/24001/esl_handreichung_version2611.pdf
Measures on behalf of the BMUKK (Ministry of Education, the Arts and Culture)
Strategy of the BMUKK to prevent education and training dropout
Based on the results of the above research projects, the Austrian Ministry of Education has
established a series of initiatives designed to directly and indirectly affect the rate of dropouts. The
national strategy for the reduction of education and training dropout, founded on the principles of
prevention, intervention and compensation, comprises measures on the control level (school system),
the organizational level (school) as well as the personal level (individual student). Objectives of the
national strategy are the avoiding of educational deprivation, the optimization of educational offers and
the increase of educational achievements.
Figure 6: Strategy of the Ministry of education to avoid education and training dropout avoid
educational deprivation – optimize educational offers – increase educational achievements
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Prävention = prevention; Intervention = intervention; Kompensation = compensation; Anforderungen des
Arbeitsmarktes = demands of the labor market; Forschung = research; Maßnahmen auf Steuerungsebene
(System) = measures on the control level (system); Strukturmaßnahmen = structural measures;
Ressourcenzuteilung Bund = resource allocation; Zielsetzungen = objectives; Personenbezogene
Maßnahmen (Schüler/innen) = individual measures (students); IBOBB = IBOBB (information, counseling
and orientation for education and training); Jugendcoaching = youth coaching; Lehrlingscoaching =
apprentice coaching; Sozialarbeit = social work; Organisationsbezogene Maßnahmen (Schule) =
organizational measures (school); Qualitätsmanagement = quality management; SQA = SQA (Initiative for
General Education Quality); QIBB = QIBB (VET Quality Initiative); professionalization of teachers, lessons
and school development; Außerschulische Beratungsangebote am Übergang Schule – Beruf =
Extracurricular counseling for transition from school to profession; Bund = federal government; Länder =
states; Kommunen = local communes; Sozialpartner = management and labor; AMS = Austrian
employment center

General (structural and pedagogic) measures by and supported by the BMUKK:


individualization of learning and teaching, especially in the new vocational school (“Neue

Mittelschule”) and the course system of secondary schools (AHS, BHS)


expansion of day care



facilitation of language studies (mother tongue and German as a second language) and

projects to improve literacy


Quality initiatives SQA (Initiative for General Education Quality) and QIBB (VET Quality

Initiative): issuing of site-specific development plans, i.e. targeting dropout rates


new task profiles for the school supervision, strengthening the principal’s profile



site-specific support framework and early warning systems



quality assurance measures in the area of IBOBB (information, counseling and orientation

for education and training) – newsletter 17/2012 (site-specific implementation plan, broad
implementation of the measures, coordination of IBOBB measures...)


violence prevention programs, i.e. "Die weiße Feder" (“The white feather”)



introduction and review of educational standards



competence-based matriculation examination for AHS and BHS
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reduction of rate of grade repetition through the course system in senior classes

Specific actions by and supported by the BMUKK:


intervention: counselling for students at risk of dropout by school counsellors,

psychagogues and school psychologists


pilot projects in the field of school social work with a focus on fighting school absenteeism



active support of the nationwide youth coaching program of the Federal Social Welfare

Office (BSB) by coordinating the program; from January 2013 on, the school board or an appointed
person is responsible for the coordination on site; the respective class teachers identify students at risk
of dropout


raising awareness about the youth coaching program through integration in the counseling

profiles for consultants in and outside of school (school social workers, school psychologists, guidance
counsellors, educational and student counsellors ...)


ESF projects, i.e. "Reducing the dropout rate in the 9th Grade" at vocational middle

schools


Compensatory measures within the Initiative Adult Education (basic education, resume

completion of school degrees)
http://www.bmukk.gv.at/medienpool/20732/schulreformenbb2011.pdf
QIBB: VET Quality Initiative
QIBB is the strategy of the General Directorate for VET of the BMUKK for the introduction of
comprehensive quality management in the Austrian vocational education system. It is centered on the
systematic maintenance and further development of the quality of both teaching and administrative
services.
Introduction of school coaching in Austria
All Austrian students from the ninth year of schooling have the possibility to seek advice and longterm counselling by professionally trained youth coaches (social workers or psychologists).
http://www.neba.at/jugendcoaching
Links to further information:
Homepage of the Federal Ministry for Education, the Arts and Culture:
http://www.bmukk.gv.at/schulen/unterricht/ba/schulabbruch.xml
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type of institutions involved / organization for FPSS
Organisation

Tätigkeitsbereich

NÖ Hilfswerk
Caritas
Rat und Hilfe
Caritas
Frauenberatung
Mostviertel

Caritas
Rat und Hilfe

Contact

seelische Probleme, Sorgen und Ängste haben oder
- in anderen schwierigen Lebenssituationen sind.

07472/61 520

Ehe-, Partner-, Familien- und Lebensberatung.
Bäuerliche Familienberatung Onlineberatung

07472/67577

Wohnungssicherung

0676/83844309

Prozessbegleitung für Frauen als Betroffene von Männergewalt:
- kostenlose rechtliche Beratung und Vertretung in Strafverfahren
- konstenlose psychosoziale Beratung und Begleitung zu polizeilichen
und
gerichtlichen
Einvernahmen
und
Verhandlungen
Frauenspezifische Psychotherapie (Kassenplätze)

07472/63297

Ehe-,
Partner-,
Familienund
Bäuerliche Familienberatung Onlineberatung

0676/838447390

Lebensberatung.

Schuldnerberatung
NÖ gGmbH

07472 / 67138

NÖ Hilfswerk
Krisentelefon

psychischen
Krisen, bei Depressionen und Ängsten, Problemen in der Familie oder
am Arbeitsplatz, bei Suizidgedanken

0800/202016

Caritas

Sozialberatung/ Nothilfe

07472/233 99 30
0676/83 844 308

Caritas

Suchtberatung

Clearingstelle
Psychotherapie

07472/655 44-4

für

0800 202 434

Jugendamt
Korneuburg

02262-9025 DW 29536
Email: bhko@noel.gv.at

Arbeitsassistenz IBIPSD

Berufliche Integration Jugendliche mit psych,Problemen

02282 - 60065

Landesklinikum
Mauer

Therapiestation für körperlichen Entzug

07475 – 501 9004 12452

NÖ Hilfswerk

Beratung, Therapie, Diagnostik, Lernberatung

02282 – 60 233

Goostav – mobile
Jugendarbeit

Jugendarbeit, Begleitung, Sozialarbeit

0699 – 100 33 548

Jugendpsychiatrie KH
Tulln
Erwachsenenpsychia
trie KH Hollabrunn

Jugendpsychiatrie, stationär und ambulant

Erwachsenen-Psychiatrie, stationär und ambulant

NÖ-Krisentelefon

02272 – 9004 - 79837

02952 – 9004 – 95615
02282 – 9025-24510
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Jugendwohlfahrt
Gänserndorf
Verein
Krems

Impulse

Allgemeine Beratung, …

info@juz-gf.at

Integration Jugendsozialarbeit

Jugendzentrum
Pulverturm

Jugendsozialarbeit

Jugendberatung
Krems

Sozialarbeit

0676 - 840803204
0273273900
0676 /840 803201

Psychologische Kinder-, Jugend- und Elternberatung

Caritas

02752 518 18-11
02752 518 18-19

Caritas

Suchtberatung

Caritas
Rat und Hilfe

Ehe-,
Partner-,
Familienund
Bäuerliche Familienberatung Onlineberatung

Volkshilfe NÖ

Lehrlingscoaching

0676 / 8700 26930

BEWOK

Wohnungssicherung

02732 79 649

NÖ Hilfswerk

- Unterstützung bei Familien- und Beziehungsproblemen oder
-Erziehungs-und Lernfragen brauchen,
- seelische Probleme, Sorgen und Ängste haben oder
- in anderen schwierigen Lebenssituationen sind.

02732/78 690

NÖ Hilfswerk
Krisentelefon

psychischen
Krisen, bei Depressionen und Ängsten, Problemen in der Familie oder
am Arbeitsplatz, bei Suizidgedanken

0800/202016

Caritas

Sozialberatung/ Nothilfe

02742/841-390

Caritas
Rat und Hilfe

Ehe-,
Partner-,
Familienund
Bäuerliche Familienberatung Onlineberatung

Schuldnerberatung
NÖ GmbH

Schuldnerberatung

Lebensberatung

Lebensberatung

02752/53719

0676/838447397
02742/ 355 420

NORTHERN IRELAND
Strategies for the Prevention of Dropout
Pathways to Success: Although the phenomenon of school dropout and the increasing number of
young people not in employment, education or training has been an issue in Northern Ireland for some
considerable time, there was no official strategy for addressing this problem until 2012.

Following a

scoping study the Northern Ireland Executive launched the ‘Pathways to Success’ initiative aimed at
tackling this growing problem.

The Strategy has been informed by the Assembly Committee for

Employment and Learning’s Inquiry into Young People not in Education, Employment or Training and also
by the input of stakeholders, the voices of young people and the views of parents.
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The strategy focuses on three groups of young people, those under 16, those aged 16-18 and
unemployed people aged 18-24. The main aims of the strategy include;
• Actions to prevent young people becoming NEET, these include the Executive’s major initiatives
to improve early year’s provision and to raise standards in all schools, a range of health and social care
programmes, and early and effective careers advice
• Actions to re-engage young people in the 16-18 age group who are NEET, these young people,
particularly those with barriers as outlined above, are a key focus for this strategy, and it includes a
number of new initiatives to signpost and support them towards and through opportunities to resume
learning and progress into work
• Actions to re-engage young unemployed people in the 18-24 age group; this section of the
strategy includes new measures designed to give young people who are old enough to be eligible for
benefits, opportunities for work experience and skills development in the current challenging economic
context.
The anticipated effects of the national strategy are to ensure that every young person in Northern
Ireland will have the opportunity to access education, training and other preparation for employment
and that they can avail of these opportunities (NIA 2012).
Although the Pathways to Success Strategy is relevantly new in Northern Ireland numerous
Voluntary and Community Groups, Youth Services/Organisations and Alternative Education Providers
have been running initiatives aimed at reducing dropout by re-engaging young people in education and
training and improving their chances of employment. Evidence form our interviews indicate that these
organisations use a holistic approach to tackle the dropout phenomenon. The offer individualised
programmes for young people that is flexible, includes mentoring and transition support as well as
essential skills training. The have a coordinated approach using a consortium of providers with whom
they have strong partnership links. However, they also warn of the possibility of young people being
caught in a revolving door of training courses without making the transition into employment.

TURKEY
- Measures being implemented of the national level to prevent the school dropout, anticipated
effects,
Main measures being implemented of the national level to prevent school dropout and related
issues are as follows:
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a. "Orientation to Secondary Education" Program
As a result of the research made by The Ministry of Education, named as "Grade Level
Fail/Repetition, School Dropout and Not Enrolled Children In Secondary Education Level", it is concluded
that the school dropout and grade fail/repetition risks and ratios are mostly happens in 9th grade. [7]
According to the researc, 74% of the grade failed students and 285 of school dropped out students were
from 9th level students. Taking quantitative and qualitative reviews brougt out that one of the reasons
of school dropout and grade fail/repetition of the children was "not to orient themselves to school".
Orientation to School programs are already being applied for prescool and first year of primary
school. Now, with the aims of decreasing school dropouts and helping the children to get into the school,
an orientation training named as 'Orientation to Secondary Education Program' is started to be applied
to the students who are newly starting to high schools. With this programme, at the beginning of the
school year in secondary education schools, physical situation of the school, its social and administrative
units, its rules and running is introduced and explained to 9th grade students, knowledge about the
courses they will be responsible and conditions of grade pass are given to them.
Details of these introductory activities cover generally introducing the school with its mission,
vision, counceilling services, success stories of the past, project works, visits to library, laboratories and
other premises, grade pass, awarding and disciplinary regulations related to them, outfit requirements,
attendance, absenteeism rules, etc. Also pre information about 9th grade students would be obtained
and they will be helped to be channelled according to their interests and skills. By this programme, it's
intended to contribute to students' fast getting into their new school environment and orienting
themselves accordingly. The overall objective is to ensure that new comers of 9th grade get to know the
school and its environment by means of various activities of the programme and will continue to
the school as happy, oriented, harmonized and successful individulas.
b. Progressive Non-Attendance Management (PNAM) for Primary Education Schools
For the purpose of ensuring that primary education students attend their schools and that they
complete their primary education on time and receive their diplomas; "Progressive Non-Attendance
Management" (PNAM) has been developed in order to ensure early identification and evaluation of nonattendance and in order to ensure performance of appropriate tailored interventions to the nonattending children and in order to monitor those issues. It's developed by the cooperation of National
Ministry of Education and UNICEF, and put into practice in 2011-2012 school year.
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The important components of PNAM can be given as informing parents at the beginning of every
school period about non-attendance, establishing School Risk Monitoring Board (School RMB) within the
bodies of the primary education schools, and establishing of District and Provincial Risk Monitoring
Boards (District/Provincial RMB); all of these implementations require coordinated working of different
stakeholders of education. Main steps planned are recording of non attendances to e-school regularly
every day and carrying out interventions with progressive action plans identified and builded according
to the non-attendance behaviour of students. In these action plans, implementations such as sending
letter to student's home, informing and warning parents about the legal consequences either by phone
or in person, making "School Attandance Aggreement" - which expresses in writing the intent to attend
the school - with students and their families.[9]
Another implementation of PNAM is filling in the "Risk and Needs Assessment Form (RNAF)" for
each student. Its aim is to identify the risks, needs of non-attending students and determining the
required interventions to eliminate the situation of non-attendance accordingly; and it is formed to
guide the practitioners for individualised interventions. Among these individualised RNAF interventions,
educational support to the student, psychological and behavioral support, support for orientation to
school and friends relationships, economical support, promoting the family to participation in education
and parenting courses can be mentioned. As a result of these interventions, it's expected and targeted to
change the non-attendance behavior of the student and hence to increase the participation in the
education.
Since it is a new application, it is not possible to evaluate the effectiveness of PNAM in
identifying, following of and preventing absenteeism in this step. Another problem is that PNAM
evaluates the causative processes of absenteeism mostly in the axis of individual and family
characteristics of the child and forms its interventions accordingly; and the relation building of the child
with the education system is not taken into account much.
c. "Free Activities" Program
Another measure is the "Free Activities" implementation added by National Ministry of Education
to school curriculum of primary education in 2010-2011 education year, targeting to increase the feeling
of being belonging to school and hence to make a positive effect in decreasing the school dropout and
absenteeism rates resulting from the lack of that feeling.[3] In this context, free activities program aims
to make students of 1st to 5th grades like the school more, express themselves better and comfortable
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c. "Free Activities" Program
Another measure is the "Free Activities" implementation added by National Ministry of Education
to school curriculum of primary education in 2010-2011 education year, targeting to increase the feeling
of being belonging to school and hence to make a positive effect in decreasing the school dropout and
absenteeism rates resulting from the lack of that feeling.[3] In this context, free activities program aims
to make students of 1st to 5th grades like the school more, express themselves better and comfortable
in school and feel themselves in safe and secure in school; by means of didactic and entertaining
activities.
But, dispite of various different recommended activities by the Ministry, interviews with focus
group of teachers showed that these free activities were not that much varied and limited to some
activities such as reading hour, computer, club/counseiling activities. This means that in today's
conditions, the basic determinant of this implementation is the capacity and initiative of the school and
the teachers, and how equipped are they. Also cooperation among teachers in state schools are needed
to implement this program effectively and efficiently.
On the other hand, it can be said that the adaptiveness of the content of education is partly
increased with this program and the results are positive till now with regard to strengthening the child's
feeling of being belonging to school.
d. Campaigns
With campaigns in cooperation with international establishments, private sector and non
government organizations, such as "Let's Go to School, Girls", "Mother and Daughter to School", "Father
Send Me to School", and "Snowdrops" and projects like "Support To Basic Education", it is intended to
convince families to send their daughters to school, to decrease school dropouts of girls, providing
financial support for low-income families, providing scholarships and to organize training programs for
early school dropper girls and women. [10] All these mentioned campaigns are considerably successful
ROMANIA
Institutions involved in monitoring and preventing school dropout.
Regional and national studies
Dropouts represent a continuous concern for various institutions and organizations involved in the
access of all children to education. At the national level stand out actions taken by the Ministry of
National Education, the Institute of Educational Sciences, Unicef, and at regional level, actions taken by a
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number of non profit organisations like People Development Foundation, NPO s Federation for Children
and Soros Foundation.
For the Ministry of National Education the problem of school dropout is a priority, the actions of this
institution are based on monitoring the phenomenon and especially to create and coordinate some
complex actions to prevent school dropout. Since 2007 the Ministry of National Education, by its
subordinate institutions (school inspectorates, schools) has run various projects with European funding HRD focused on preventing early school dropout.
The Institute of Educational Sciences has had a constant concern to analyze school attendance in
Romania, especially at pre-university level. Studies regarding this phenomenon (School attendance in
urban areas, 2001; School attendance in rural areas 2002; School attendance of Romany children and
adolescents 2002) have been supplemented with other relevant analysis such as Rural Education in
Romania (2002 ) Violence in schools (2004), Extension of compulsory education to 10 years (2008)
Students' Time (2008) and, since 2005, the analysis of relevant indicators for early school dropout inside
the Report on Educational System's Condition. Also, in the 2002-2003 school year, the Institute together
with UNICEF Romania implemented a model of intervention that aims to support schools situated in
socio-economical disadvantaged areas in order to identify and to support the education of the students
that are in high risk of school dropout. Also, in collaboration with UNICEF, in 2012 ISE has focused on
children without education ,by making a national study on this situation in the "Global Initiative
regarding children outside the educational system - All children in school by the year 2015 ‘’.
UNICEF Romania is involved in various campaigns of preventing school dropout, the most famous
being the one called "Come to School." During this campaign is being carried out a National Platform for
Education, that regards multidisciplinary problem of reducing and preventing the truancy, the limited
school enrollment and the dropout, by the help of all entities that can offer services for the children’s
rights.
Although since 1990 the educational reforms have not discussed explicitly the issue of school
attendance, they have still promoted a number of changes, with a potential impact on reducing dropout
and limited school enrollment. The first pieces of legislation that were aimed to prevent and improve
these phenomena were adopted after the year 1998 [10].
These measures with impact on improving school attendance can be separated in several
categories:
a) measures and direct intervention programs on the causes and the effects of non-schooling:
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• The program initiated in 1999, to combat social and professional exclusion and marginalization
of young people who have abandoned compulsory education and who do not have acquire minimal
competence for work initiated in 1999
• The Program of adults’ education in schools and colleges - initiated in 2000
• Classes recovery, home schooling for people who cannot move, intensive classes, encouraging
preschool attendance
• The National program "Second chance through education"
b) Regulations on rural education improvement, affecting school attendance:
• The revival program of rural education, initiated in 1998 by the Ministry of Education, sought:
resizing of the rural school network; upgrading the infrastructure rural schools; equipping rural schools
with materials and modern equipment to ensure the implementation of the changes; training of teachers
and school managers, according to the specifics of rural schools; establishment the documentation of
rural centers, information and training of teachers; development of the school transport.
c ) the measures of increasing human resources in the disadvantaged areas have been focused
on the following:
• providing certain facilities: wage increases for teachers in remote areas , reimbursement of
commuting , the possibility of using agricultural land , housing loans ;
• Establishing specific vacancy conditions and completing teaching in rural areas;
• diversification of training ;
d) rules regarding the flexible structure of the school year and alternative forms of organizing
the education( part-time forms , classes, summer schools, etc. . ) to ensure access to education for
certain groups, in special situations
• The flexibility of school year structure is created according to local conditions, due to climate,
relief, or to the specific occupations from the area
e) measures of social protection of the favored population
• Social grants and other support for students in pre-university education, who come from
families with difficult socioeconomic situation, of disadvantaged areas which are affected by
unemployment – eg. the "Money for School" program;
• providing school supplies for students with low-income families - eg the" Purchase computers
for students"; program;
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• Providing social assistance to transport students who move from one place to another and from
those who come from poor families;
• ensuring adequate nutrition: the "Horn and milk" program;
f) providing measures to reduce early school dropout;
Nowadays, due to the National Education Act regulations, there are some measures aimed at
reducing early school dropout:
- Singing a contract for education between school and parents;
- The introduction of preparatory class, which is designed to achieve a gradually transition from
preschool to school life;
- The existence of the student's educational portfolio (all diplomas and certificates that the
student received)
- The implementation of the program "A different school" in order to diversify educational
activities provided by the school.
- The school monitoring regarding truancy, dropout and non-schooling cases.
BULGARIA
Government policies for tackling the problem with school dropout
The basic guidance of the Bulgarian government in the fight to reduce the share of early school
leavers (ESL) is the “National Strategy for Reducing The Percentage of Early School Leavers (2013 - 2020)"
[15] . The Bulgarian Ministry of Education and Science is the major responsible government institution for
completion of this strategy.
This strategy is consistent with the objective of " strategic framework of the National Programme
for the Development of the Republic of Bulgaria: Bulgaria 2020 " to raise living standards through
competitive education and training, creation of conditions for quality employment and social inclusion
and ensuring affordable and quality health care . National Reform Programme ( NRP) "Bulgaria 2020" is
an integrated document the socio-economic development of Bulgaria until 2020, showing the
relationship between the EU priorities in the context of the "Europe 2020" and national priorities in
Bulgaria. The strategy "Europe 2020" one of the headline targets , the reduction in the share of early
school leavers to under 10 %. NDP "Bulgaria 2020" covers the full range of state action in the field of
socio-economic development, while identifying where measures to achieve national objectives, the
achievement of which is set out in the National Reform Programme, the Convergence Programme and all
existing strategic and program documents. The aim of the strategy reflects compliance with the
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objectives of Cohesion Policy of the European Union for the period 2014 - 2020 year with particular
thematic objective of investing in education, training and vocational training for skills and lifelong
learning, both in relation to the objectives of supporting sustainable and quality employment and job
mobility and support for social inclusion, fighting poverty and discrimination. That strategy of reducing
the share of early school leavers is an important prerequisite to the draft regulation Funds EU Funds for
the next programming period 2014 - 2020.
It is intended to implement policies and measures to achieve the objective of "the share of early
school leavers by 2020, not to exceed 11%, which target sets and the National Reform Programme ( 2012
- 2020) national target (№ 4 ).
The strategy is in line with the targeted reaching measures to improve access and quality of preschool and school education enshrined in the National Strategy for Children 2008 - 2018 , the National
Development Programme school and pre-school education (2006 - 2015 years), the National Youth
Strategy (2010 - 2020 years), Strategy for Educational Integration of Children and Pupils from Ethnic
Minorities of Education and the National Strategy for Integration of Roma in Bulgaria (2012 - 2020) The
Law of Youth , National strategy to reduce poverty and promote social inclusion 2020 strategy is aligned
with the 28 regional development strategies for social services (2011 - 2015 years).
Strategy for reducing the share of early school leavers (2013-2020) is bound by policies and
targets in key European documents and initiatives in reducing the share of early school leavers “Youth in
Action”, “An Agenda for new skills and jobs" and "European platform against poverty".
The strategy takes into account the need of wide-ranging policies and measures aimed at ensuring
a successful transition between the different levels of education, flexible and successful opportunities for
the early leavers to continue their training for the acquisition of key competencies, various forms of
training, recognition and validation of results of formal and informal learning.
The strategy is fully in accordance with the recommendation of the Council of the European Union
of June 28, 2011., concerning policies for the reduction of early school leaving (2011/C 191/01), as well as
with the strategic framework of the EU for cooperation in the area of education and training.
Under this recommendation as "premature left school" is a determined person between 18 and
24 years who have completed only basic education or lower educational degree, and which no longer
participate in any form of education or training.

42/85
CONTRACT NUMBER: LLP-LdV/TOI/2013/RO/040/6

For the purpose of the strategy "school" means the removal from school the student up to the
age of 18 years before the completion of the last secondary school class, if the person is not recorded in
another school.
The National strategy [15] extends and specifies the listed strategic and regulative documents in
three main directions:
- Prevention of early school leaving.
- Intervention against early school leaving.
- Compensation of early school leaving.
Along with this the strategy requires the creation of a national cross-sectoral co-ordination
mechanism for the implementation, reporting, control and monitoring of the results of the relevant
policies, including all relevant institutions and interested parties.

GREECE

Improving the quality and equity of education in times of budgetary constraints is challenging for
any country, but education is a key lever to reduce unemployment and foster sustainable economic
growth and social progress. This requires providing access to quality education early on and enabling all
students to complete at least upper secondary education. A special focus is relevant for disadvantaged
students and schools to prevent school failure and drop out, and aligned with other policies, education
can contribute to break the link between socio-economic background and life prospects. Within this
context, the following are some of the key policy issues for Greece:


Grade repetition. In Greece, only 5.7% of students have repeated at least one school year by the time
they reach 15 years old, which is below the OECD (Organisation for Economic Co-operation and
Development) average of 13%. Strengthening individual support to students falling behind could raise
their educational outcomes. In Greece, strategies to address students’ learning needs are part of a
new programme for teachers’ in-service training and all day schools will allow time to help students
with homework during school working hours.



Student selection. In Greece, students are kept together until the age of 15, when they choose
academic and vocational tracks. Principals report that only 15% of students in schools are grouped
according to ability, the lowest amongst all the OECD countries. Ensuring that groups are only made
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on the basis of academic ability in certain subjects, on a temporary basis and with specific academic
purposes is key to mitigate the negative effects of grouping by ability.


School choice. In Greece, school choice is based on place of residence and parents cannot apply to
another public school even if places are available, which suggests that school composition reflects the
extent of residential segregation. More recently, initiatives have been taken to provide better
learning options to students and more parental choice. These include the transformation of existing
intercultural schools with the aim of providing not only intercultural education where it is needed but
also of guaranteeing a social mix; and special categories of schools such as specialist and
experimental schools. When enhancing choice, it is important to ensure an even distribution of
students by designing school choice schemes that provide parental choice and limit the negative
impact on equity as well as ensuring that disadvantaged students are attractive to high quality
schools and making these affordable for students from disadvantaged families.



Education funding. Taking into account the different instructional costs of students is key to ensure
that schools receive sufficient funding to support disadvantaged students. In Greece, to address the
needs of disadvantaged students and schools, Zones of Educational Priority (ZEP) are a new policy
initiative to direct resources to the most disadvantaged regions. This is the result of shifting the focus
from targeting designated populations (Roma, immigrants and Muslim minority) to whole areas and
pulling together resources to tackle social and regional inequities.



Upper secondary completion. In Greece, about half of students entering vocational education
dropout according to official statistics. Raising the quality of vocational education and training,
reinforcing student guidance and counseling and targeting disadvantaged students who are at risk of
dropping out are ways to increase upper secondary education completion rates.



Low performing disadvantaged schools. In Greece, a higher proportion of disadvantaged students
attend schools with students from better-off backgrounds than the OECD average. Improving
education in disadvantaged schools can mitigate the impact of disadvantaged students’ background
and reduce school failure. To do this, policy makers need to help disadvantaged schools by
developing and supporting specialised school leadership, fostering positive and supportive school
environments, training, recruiting and retaining quality teachers with incentives for these schools,
ensuring effective learning strategies and linking them to parents and communities.



School climate/Schooling time. The organisation of learning time can be reconfigured to cater for the
fact that disadvantaged children may have learning gaps and less educationally supportive home
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learning environments. In Greece, all primary schools are gradually becoming all-day schools and the
duration of the school year has been also slightly extended. Children, and in particular those with
disadvantaged backgrounds, can benefit from extra study support (individual and group) and an
enriched curriculum with creative activities (foreign language classes, ICT skills, sports, among
others).


Teachers. Initial teacher education and continuous professional development are critical to ensure
that teachers acquire the skills and knowledge which allows them to be responsive to every
classroom situation. In Greek disadvantaged schools, teachers are confronted with very
heterogeneous groups of students and consequently more demanding social, economic and
educational challenges. Reinforcing the content and practice of student-centred learning in both
initial and continuous education could increase teachers’ preparation to support students more
effectively. This is particularly relevant for secondary teachers who can benefit from programmes
with stronger pedagogical components.
Measures that have been taken in Greece to combat school dropouts
There is no specific policy addressing the school dropout in Greece developed in such a way that

the root cause of the early school leaving is addressed. However, there are certain actions and programs
that are implemented and apply to schools aiming to limit school dropouts.

According to a study conducted at the University of Peloponnese, the "Transition Observatory"
has been established at the Pedagogical Institute aiming at conducting research (collection and
processing of data on the school dropout and identification of its main causes). The mapping of the
phenomenon at the level of geographical region and county indicates the areas of high priority in the
educational planning for relevant interventions: revision and limitation of the curricula, better and
improved books directly related to the new technologies, the new methods of production and the
information society.
There are Intra-School Host Classes and After-School Tutorial Classes and Intercultural schools for
the inclusion and the integration of foreign students. Specific programs for the education of Roma
children and their integration in the school environment were implemented.
In recent years, a new institution has been developed in the context of the normal schooling, the
institution of the remedial teaching. The remedial teaching differs from the Special Education because it
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is addressed to students who go to normal schools but they face poor school performance issues. The
remedial teaching programs are diversified and they are at appraisal level.
Their main goal is not to reproduce the typical educational teaching as provided in the classroom.
In Greece, in recent years, the institution of the remedial teaching has grown rapidly, without any prior
investigation and review of the needs of the children and without any systematic study on the programs
that would be effective.
At the same time, the awareness and the engagement of the school principals regarding the issue
of dropout could play a very important role. There should be a close cooperation with the teachers who
are responsible for each grade, as they are responsible for monitoring student absences as well as the
general problems which arise in a class and update the school principal who will, finally, inform their
parents.
At this point, we should refer to actions in a educational program developed for the children of
the Muslim minority during the period 2010 – 13, as provided in the Technical Bulletin, which has been
evaluated and approved by the Hellenic Ministry of Education.

4. GOOD PRACTICES REGARDING PREVENTING SCHOOL DROPOUT
AUSTRIA
4.1. Die weiße Feder
Name of the Good Practice

Die weiße Feder
Gemeinsam gegen Gewalt

Country
Brief

description

Austria
of

the

good The initiative „white feather - together for fairness and against
violence“ was brought to life in November, 2007. The Federal
practice. Why is it worthwhile to be
Ministry of education and women worked together with experts
considered a good practice? on making available concrete and effective assistances to the
prevention as well as the intervention for students, parents and
Highlight the strong points of the
teachers.
good practice
Three central aims have been formulated:
1. Support of sensitivity for and knowledge about the different
forms of violence.
2. To promote social and soft skills as well as competences in
dealing with violence.
3. Support of self-responsibility and civil courage
A general strategy forms the basis of the initiative „white feather
- together for fairness and against power“.
The implementation follows a structured action plan:
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Sub-project 1: Qualification offensive
Sub-project 2: Prevention and intervention
Sub-project 3: Violence against girls and women
Sub-project 4: Networking and cooperation
Sub-project 5: Peer-Learning
Sub-project 6: Parental work
Sub-project 7: Interlinking meetings
Sub-project 8: Evaluation and research
Promoter of the initiative (person Federal Ministry of Education
or institution that developed it)
Target group

pupils

Phenomena addressed by this good violence
practice (e.g. school dropout,
absenteeism,
school
bullying,
school failure, etc.)
Risk
factors
taking
into bad behaviour
consideration by this good practice
mobbing, bullying
Educational/counselling/theoretical systemic approach
approach
participation
training
peer system
Results achieved

To increase the wellbeing of students at school by reduction of
violence
To raise the social skills of students

Opportunities for the transferability possible
(possibility to apply the same
methodology in other sectors or
target groups)
Further
Information/Additional http://www.gemeinsam-gegen-gewalt.at/die-weisse-feder/
Comments
4.2 .Stop Dropout!
Name of the Good Practice

Stop Dropout!

Country

Austria

Brief description of the good The holistic approach of stop dropout! Includes finding at-risk
practice. Why is it worthwhile to be individuals, evaluating their needs and providing them with flexible
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considered

a

good

practice? support. It is addressed to teachers, trainers and tutors and

Highlight the strong points of the enables them to identify those learners who are endangered and to
good practice

recognise risk factors for school leavers early enough.
Stop dropout! Is consisting of three tools:
The Risk Detector, an interactive electronic tool to identify
students at risk,
The Personal Profile to systematically assist at risk students to
examine their strengths and weaknesses and learning environment
so they can define their needs in order to better fulfil their
educational and personal goals.
The Flexible Prevention and Support System, a framework for
counsellors and other professionals working with young learners,
based on individual needs provides suitable support through active
cooperation and coordination between relevant institutions within
the personal and social environment of the young person.

Promoter of the initiative (person Blickpunkt Identität has transferred the tools within the Leonardo
or institution that developed it)

project “Stop Dropout!” from the prior project “PPS” to Austria

Target group

Pupils and students at risk of dropping out

Phenomena addressed by this good The main goal is to prevent the student from dropping out
practice

(e.g.

absenteeism,

school
school

dropout, As the reasons of early school leaving are various, the counsellors
bullying, work individually together with the students on different themes

school failure, etc.)

(e.g. learning problems, personal stress, family problems,
absenteeism, drug abuse, violence, …)

Risk factors taking into

1. former experiences at school

consideration by this good practice

2. learning difficulties
3. readiness to learn/determination
4. self-evaluation as a student
5. behaviour and well-being at current school
6. job orientation
7. social behaviour
8. parental support
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9. parental control
10. family and social environment/background
11. activities besides school
12. influence of peer group
13. emotional stress and physical loading
14. motivational factors
Educational/counselling/theoretical Story telling
approach

Life Line Concept
Five Needs of William Glasser
Case Management

Results achieved

Reduction of risks of repeating a year (85%)
Reduction of Dropouts (about 10%)

Opportunities

for

the Possible, depending on the awareness and willingness of the

transferability (possibility to apply decision makers of the school/training and the possibilities of
the same methodology in other funding.
sectors or target groups)
Further

Information/Additional www. stop-dropout.eu

Comments

NORTHERN IRELAND
4.3. Give and Take Scheme
Name of the Good Practice

Give and Take Scheme

Country

Northern Ireland

Brief description of the good The Give and Take Scheme works predominately, but not
practice. Why is it worthwhile to be exclusively with care experienced young people aged 16-21 years
considered

a

good

practice? from across Northern Ireland, who have been assessed as being

Highlight the strong points of the unable to participate in mainstream training and employment
good practice.

opportunities. The aim of the scheme is to improve the young
person’s long-term employability with appropriate support and
access to training and work experience. They offer individualised
plans to suit the needs of each young person which includes
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ongoing mentoring and transition support with the aim of
improving their self-esteem and confidence. They adopt a holistic
and coordinated approach, working with a consortium of
providers with whom they have strong partnerships. They focus
on flexibility and have and have a high staff/student ration so that
someone is always available. They provide induction assessment,
one-to-one mentoring, essential skills training and intensive
support.
Promoter of the initiative ( person Include Youth
or institution that developed it)
Target group

16-21year old

Phenomenon addressed by this The Good Practice addresses exclusion and ensures the young
good practice (e.g. school dropout, person does not continue to dropout. It addresses isolation by
absenteeism,

school

bullying, being person centred and by making sure the young person has a

school failure etc.)

stable relationship with an adult who supports them through
their education training and transition. It offers a positive
experience of education and helps young people gain essential
skills qualifications.

Risk factors taken into

The risk factors taken into consideration are the chaotic lifestyles

consideration by this good practice

of young people experiencing care provision. It addresses
isolation, lack of support, literacy/numeracy problems, lack of
confidence, lack of motivation and self-esteem. It also addresses
the inflexibility of courses at colleges.

Transition support

addresses the issue of setback or continuous dropout.
Educational/

Youth Work Approach – all staff are youth work trained.

counselling/theoretical approach
Results achieved

In 2011/2012, 89% of young people taking part in the scheme
successfully completed it. Of these 85% of young people taking
part in the scheme gained essential skills qualification and 66%
gained two essential skills qualifications.

Opportunities

for

the This is a work in progress, as a manual is now being developed
50/85
CONTRACT NUMBER: LLP-LdV/TOI/2013/RO/040/6

transferability (possibility to apply that will focus on the construction of a personalised education
the same methodology in other plan (PEP) for every child. This will be an individualised plan to
sectors or target groups

suit the needs of each child and although this was first developed
for young people in care it is now more mainstream with the aim
of including all children and includes their emotional and mental
development.

Further

information/

Additional

Comments

4.4. Dr B’s
Name of the Good Practice

Dr B’s

Country

Northern Ireland

Brief description of the good Dr B’s is a project that trains young people with learning
practice. Why is it worthwhile to be disabilities and support needs to gain industry recognised
considered

a

good

practice? qualifications in all aspects of catering, including food preparation

Highlight the strong points of the and front of house skills.
good practice.

It focuses on building confidence,

adjusting attitudes to learning, and offers essential skills training
for numeracy/literacy.

Dedicated project workers provide

encouragement and young people learn new skills, gain work
experience and qualifications and social skills which aid their
progression.

The project offers flexibility with frequent start

dates and extra time to complete qualifications. It also provides
positive relationships with project workers who stick with them in
spite of setbacks and build their confidence.
Promoter of the initiative ( person Barnardos
or institution that developed it)
Target group

Young people who are or have recently been NEET.

Phenomenon addressed by this The Scheme prevents dropout by providing young people with a
good practice (e.g. school dropout, flexible approach to gaining work experience as well as
absenteeism,

school

school failure etc.)

bullying, addressing the issue of low educational achievement by providing
the opportunity to gain essential skills and work-related
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qualifications. It addresses the lack of support by providing a
stable adult relationship with dedicated project workers.
Risk

factors

taken

into It addresses isolation, lack of support, literacy/numeracy

consideration by this good practice

problems, lack of confidence, lack of motivation and self-esteem.
It also addresses the inflexibility of courses at colleges. Transition
support from dedicated project workers addresses the issue of
setback or continuous dropout.

Educational/

Educational, counselling and theoretical approaches underpin the

counselling/theoretical approach

whole Barnardos approach to helping young people lead
successful independent lives.

Results achieved
Opportunities

Very successful
for

the The opportunities for transferability are huge as the project could

transferability (possibility to apply be adapted to encourage young people into other forms of work
the same methodology in other where they can gain practical support, gain work experience and
sectors or target groups
Further

information/

obtain qualifications.
Additional

Comments

4.5. NEETS FORUM
Name of the Good Practice

NEETS FORUM

Country

Northern Ireland

Brief description of the good This good practice takes a multi-agency approach and aims at
practice. Why is it worthwhile to be coordinating the efforts of Community, Voluntary and Youth
considered

a

good

practice? organisations as well as AEP’s currently working to address the

Highlight the strong points of the needs of NEET young people.
good practice.
Promoter of the initiative ( person Bryson Group
or institution that developed it)
Target Group

Organisations working with the NEET population

Phenomenon addressed by this The good practice addresses the issues of cooperation and
good practice (e.g. school dropout, collaboration. It provides a multi-agency that will map the efforts
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absenteeism,

school

bullying, of organisations involved with the NEETS population; it will track

school failure etc.)

their efforts in this respect and record their results. It will bring
agencies together and provide collaboration and support
between them. It also involves the young NEET people giving
them a voice about issues that concern them deeply.

Risk

factors

taken

into It takes into consideration the lack of co-ordinated support for

consideration by this good practice

young NEET people. It tackles the lack of collaboration between
organisations and addresses the lack of a multi-agency approach
to diminish dropout.

Educational/

Each of the agencies involved in the Forum will be informed by

counselling/theoretical approach

some or all of these approaches.

Results achieved

This is a recently developed project.

Opportunities

for

the There is an opportunity for transferability wherever a multi-

transferability (possibility to apply agency approach is needed.
the same methodology in other
sectors or target groups
Further

information/

Additional

Comments

TURKEY
4.6. Hostel Project in Bursa-Turkey
Name of the Good Practice

Hostel Project in Bursa-Turkey

Country

TURKEY

Brief description of the good A student hostel established in Bursa, a big industrial city in
practice. Why is it worthwhile to western Turkey, provides a home for smart, but poor girls from
be considered a good practice? the countryside, allowing them to attend secondary school in
Highlight the strong points of the Bursa. This initiative is considered as a good practice since it can
good practice

be a good model for future improved practices.

Promoter of the initiative (person Built by a non-profit organization called "Contemporary Education
or institution that developed it)

Cooperative," the hostel works on a "cooperative" basis whereby
members (more than 1,500) make different contributions toward
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the shared goal of supporting the girls in their quest to continue
their education.

Target group

Smart, but poor girls from the countryside with no secondary
school and whose parents have no money to move to town and
hence they can not attend secondary school

Phenomena addressed by this Increasing enrolment and attandance to secondary education, lack
good practice (e.g. school dropout, of housing
absenteeism,

school

bullying,

school failure, etc.)
Risk

factors

taking

into Lack of housing is a serious problem for children who need to

consideration by this good practice leave home to attend school because of the lack of educational
facilities nearby.
Educational/counselling/theoretica N/A
l approach
Results achieved

Over 50 girls live in the hostel. They are very successful. In [2009],
19 girls took the university entrance examination and 16 of them
were registered at a university. The directorate of the cooperative
determined to build a bigger student hostel with capacity for 300
girls. Supporters of the cooperative hope that the hostel can serve
as a model how to provide many more children with educational
opportunities.

Opportunities
for
the Same opportunity can be given to boys, as well as to other age
transferability (possibility to apply
groups. Similar hostels can be established in some other cities and
the same methodology in other
sectors or target groups)
districts where school dropout and enrolment rates are high.
Further

Information/Additional

Comments

4.7. SNOWDROPS Project
Name of the Good Practice

SNOWDROPS Project

Country

TURKEY
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Brief description of the good The "Snowdrops" is a scholarship project aimed at providing equal
practice. Why is it worthwhile to opportunities in education for underprivileged girls mainly in rural
be considered a good practice? areas of Turkey.
Highlight the strong points of the The program not only empowered girls but also improved the lives
good practice

of their families.

Promoter of the initiative (person The "Snowdrops", developed by Turkcell as a social responsibility
or institution that developed it)

initiative jointly with the Association in Support of Contemporary
Living in 2000

Target group

Underprivileged girls mainly in rural areas of Turkey

Phenomena addressed by this School dropout and not to be enrolled at all. Requirement of girls'
good practice (e.g. school dropout, empowerment in the society.
absenteeism,

school

bullying,

school failure, etc.)
Risk

factors

taking

into Financial difficulties of families causing their children to school

consideration by this good practice dropout or not to be enrolled at all.
Educational/counselling/theoretica N/A
l approach
Results achieved

Over the past decade,
•

29.000 female students are provided with scholarships,

•

15.000 students graduated from high school,

•

1450 graduated from universities, becoming teachers,

computer programmers, lawyers or accountants.
•

The program not only empowered girls but also improved

the lives of their families.
Opportunities

for

the Can be transferred to students from every education level who can

transferability (possibility to apply not continue their education because of financial difficulties.
the same methodology in other
sectors or target groups)
Further
Comments

Information/Additional

Snowdrops, has been crowned with prestigious awards both
nationally and internationally.
International Awards:
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•2001-IPR Excellence Awards-In the Corporate Social Responsibility
Category
• 2002 - WEPR's (The Foundation of Women Executives in Public
Relations) Crystal Obelisk
• 2005 -PR News - CSR Awards Honorable Mention
• 2008 - European Sponsorship Association Business to Community
Winner
• 2012 - World Communication Awards - Corporate Social
Responsibility Winner
Web

page:

http://www.turkcell.com.tr/en/aboutus/corporate-

social-responsibility/education/snowdrops

ROMANIA
4.8. An absence minus! An extra chance!
Name of the Good Practice
An absence minus! An extra chance!
Educational program for reducing school absenteeism in Romania
Country

Romania

Brief description of the good

The "An absence minus! An extra chance" program is opened to

practice. Why is it worthwhile to be students from classes V-VIII to reduce school absenteeism by
considered

a

good

practice? monitoring and identifying students who have a high number of

Highlight the strong points of the unexcused absences to aware them of the role of the school in
good practice

their further development by offering attractive student-centered
educational programs.
The analysis found that the percentage of students with low
grade wearing absenteeism is higher in classes VII and VIII and of
these male students predominate, the proportion being almost
double that of girls. Most students live with one parent (single
parents or parent working abroad), and over 50 % of them come
from families with economic problems or who are not involved in
the school life of children.
Identifying

specific

causes
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that

lead

to

truancy.

Questionnaires were applied to students in order to establish the
relationships of students with their families, student relationships
with peers and teachers, school context, extracurricular activities
that they take part in, identifying the reasons that lead students to
record unmotived absences, qualities that students appreciate on a
teacher, how they manage conflicts. Also analyzed were aspects of
student awareness of the link between the sanction and the
unexcused absences.
Monitoring student behavior. The results of students'
questionnaires were discussed at a teachers meeting and strategies
for individual and group intervention were discussed. Sheets for
weekly monitoring of absences were distributed
Self development. In the form classes activities were
conducted aimed to identify positive personal characteristics and
to identify positive aspects of school (example: Me and my mirror,
how I see myself, as I define others; Suitcase qualities; School
Dream etc.) being exploited, in particular students from the target
group.
Career Planning. Activities for understanding patterns in
shaping work-related values and awareness of the school's role in
choosing future careers (examples: The secret of success, my path
in life) were organized at school level meetings with high school
students, graduates of our school, within which they shared their
personal experiences on the difficulties encountered in school and
how they were overcome, and the presentation of high schools
where they teach.
Individual counseling conducted by the school psychologist,
was to identify root causes of school absenteeism and identify
customized intervention strategies
A week without absences! Competition between classes to
motivate students to participate in the action to reduce/ eliminate
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unexcused school absences. Upon completion of the competition,
the teams of students who did’nt record unmotivated absences
were awarded symbols in a festivity.
All’s school! Advising parents of students in the target
group. The activity was attended by head teachers, school
psychologists, police representatives. They were shown the effects
of absenteeism, dropout risk, drug use, alcohol, tobacco,
manifestations of violent criminal acts committed by students in
dropout and were identified with parents ways to reduce negative
behaviors.
My school. Students in the target group were involved in
various activities/ projects and extracurricular school activities
(painting circle, dances, competitions, environmental projects,
Student Council, etc.) to increase motivation to participate in
school activities, increase students self-esteem identifying areas/
activities that they "are good" in to overcome school failure image.
Promoter of the initiative (person CJRAE DAMBOVITA
or institution that developed it)
Target group

Students who have a higher number than 30 unexcused absences
as it emerged from the analysis of school documents

Phenomena addressed by this good Absenteeism is a phenomenon that can not be neglected. This is
practice

(e.g.

absenteeism,

school
school

dropout, not only in the school, but affects the student, family and
bullying, community also. Students who miss school are facing more

school failure, etc.)

problems than their peers: educational marginalization, increased
risk of drug, alcohol and tobacco use, group membership in
criminal violence (cause, and effect on school absenteeism)

Risk

factors

taking

into -Low-Consistency in the implementation of project activities

consideration by this good practice

-Poor mobilization of teachers and parents in developing effective/
continuing activities

Educational/counselling/theoretical education / counseling
approach
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Results achieved

- a database of absenteeism and its causes, providing school
management

and

teachers

an

objective

picture

of

this

phenomenon.
- useful tools for monitoring (records and procedures) and its
reduction.
- Examples of good practice (management strategies applied to
classes, teaching scenarios) that can be used in future work
- 70 % of students who were sent the draft had better school
results in the IInd Semester and a smaller number of unexcused
absences, improving the situation of conduct mark. 30 % of them
regularly participate in the activities of circles/ school clubs, scoring
performance in those areas.
- improving teacher-student communication by addressing issues in
counseling classes aimed towards school pupils' expectations.
- making activities at school (eg a week without absences!,
monitoring frequency and behavior) is that real educational
strategy to reduce / eliminate school absenteeism
Opportunities
for
the In any school facing absenteeism issues / early school leaving.
transferability (possibility to apply
the same methodology in other
sectors or target groups)
Further
Information/Additional Comments
4.9. Mediation of students by students - Peer mediation
Name of the Good Practice
Mediation of students by students - Peer mediation Educational program for managing conflict situations with
other students and reduce school violence
Country

Romania

Brief description of the good The "Mediation of students by students", conducted in partnership
practice. Why is it worthwhile to be with the Targoviste police and other representatives of local
considered

a

good

practice? community support has been implemented at four schools in

Highlight the strong points of the Dâmboviţa (two middle schools and two high schools). It aimed to
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good practice

reduce violence in schools by implementing modern ways of
resolving conflicts between students. In every school level
mediators teams were formed that act to mediate the conflicts
between students.
Analyzing physical violence / verbal from 4 schools noted that over
90 % were generated and perpetuated conflicts, often minor
unresolved.
By Peer mediation we have managed to :
- to create an alternative for resolving conflicts between students mediation, resulting ultimately in reducing violence among
students
- to form skills to use problem-solving techniques, active listening,
leadership .
Main activities made in the program are:
Activity 1. Launching the project.
The launch was conducted at a news conference at the Center for
Crime Prevention Dâmboviţa
Activity 2. Selection and training of the students.Posters were
carried providing information on peer mediation, selection criteria,
and contact person for more information. Enrolling the students to
follow the training program was conducted on a voluntary basis.
They were selected on a teacher recommendation and based on
the interview.
Activity 3. Training mediators teams. Students were trained in each
school by the teacher responsible for mediation over 5-10 sessions.
Students received The mediator student manual which lists the 5
keys to mediation, the mediation process steps, the behavior in
specific situations encountered in the mediation, when the
mediation is not achieved, and forms used in the process of
mediation.
Activity 4. Implementation of peer mediation:
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- Establishing spaces for mediation sessions; slots, popularizing
mediation and mediation procedure approved;
- Presentation of peer mediation program, activities familiarity with
techniques using interactive methods (role playing exercises
reflection, energizing games, video presentations, brainstorming
etc.).
- achieving student conflict mediation actions, respecting the
general framework of this process: the purpose and ground rules;
identification

of

needs;

defining

the

problem;

writing

understanding; monitoring understanding; evaluating the results of
mediation;
Activity 5. Contest posters / media products.
Activity 6. Evaluation of the project presentation of positive
experiences, peer mediation program implementation difficulties,
ways to solve / overcome them that have been used.
Promoter of the initiative (person CJRAE DAMBOVITA
or institution that developed it)
Target group

Students involved in conflict situations in school

Phenomena addressed by this good violence in school
practice

(e.g.

absenteeism,

school
school

dropout,
bullying,

school failure, etc.)
Risk

factors

taking

into -peer-mediation

consideration by this good practice

program

implementation

as

there

is

no

consistency in the active involvement of the tutor

Educational/counselling/theoretical - education
approach

- advice

Results achieved

•

in the 4 schools, 60 students were trained mediators

•

22 conflict mediation activities students by students.

•

communication and negotiation skills

•

Development of leadership skills

•

The number of students that directly addressed mediators was
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high so the school staff perceived peer mediation program as a
viable option to resolve conflicts and reduce violence in
schools.
Opportunities

for

the -an alternative to conflict resolution, decision not involving adults,

transferability (possibility to apply but relying on the support of peer mediators
the same methodology in other -conflict solutions come from the people directly involved in the
sectors or target groups)

conflict after being helped to know and understand each other
positions and feelings
-empowering mediator students throughout the school activities
and not just in times awarded to the project
-many cases when reporting conflicts or ad hoc mediation occurred
in halls institutions or in the classroom avoiding conflict
development, trust in colleagues
-students learned to solve their own problems, they understand
what freedom of choice and sense of responsibility means and
learned from the consequences of their decisions.
-It is necessary that some conflicts (especially in high school) be
assisted by a teacher, to not achieve a larger gain.
-sorting conflicts to be mediated must be carried out together with
teachers, school psychologist, sometimes with school board
-students must be helped to understand their role as mediators, to
anticipate the possible failures in their activity
- training group facilitators to rely on at least one student from
each class
- the possibility of creating specialized teams on types of conflict
(verbal violence, bullying mental physical violence among girls,
among boys, etc.)

Further

Information/Additional -

Comments
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4.10. Schools and communities in action to prevent early school leaving
Name of the Good Practice
Schools and communities in action to prevent early school leaving
Country

Romania

Brief description

of the good  Period : 1 August 2010 - January 31, 2013

practice. Why is it worthwhile to be
considered

a

good

The overall objective of the project: Preventing early school

practice? leaving and maintaining the education of students at risk,

Highlight the strong points of the particularly the Roms, those in rural areas, those who come from
good practice

families with high poverty and the those whose parents work
abroad in Dâmboviţa and Ilfov counties through the development
and implementation of strategies, measures and specific
educational tools
Specific Objectives
1. Providing access to min. 1350 children (400 preschool children
to attend class and 950 students from primary and secondary)
who are at risk in a complex set of alternative educational
programs remedial and / or recreational.
2. Training of at least 300 teachers to acquire specific skills for
working with children at risk of school dropout.
3. Institutional capacity of 40 schools to design and implement
integrated programs for dropout prevention in specific ways,
including skills training to 160 teachers, to develop and implement
strategies to prevent early school leaving in partnership with
parents and other stakeholders.
The project was conducted in 8 main components:
1. A study for the establishment of a database on the risk of early
school leaving and to identify the specific needs of the target
group.
2. Activities to develop the institutional capacity of schools to
manage the phenomenon of early school leaving and changing the
attitudes of teachers towards students.
3. Developing a portal with multiple functionalities: designing
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interactive lessons, games, quizzes for students; communication
with experts/ colleagues, communication between students and
parents abroad, online counseling for students and creating an
online community of collaboration between schools.
4. Design, organization and implementation of School after school
programs. Organization and conduct of summer workshops with
children that will enroll in the first grade and have not attended or
had a poor attendance at kindergarten.
5. Organization of counseling for students and parents / guardians
of the 40 schools involved in the project.
6. Trips and camps for children in school after school program
with good attendance and academic progress.
7. Dissemination.
Diagnostic study on identifying learning needs and counseling of
children who are at risk of school dropout was conducted by
CJRAE Dâmboviţa and CJRAE Ilfov, during August-September 2010;
Diagnostic study revealed the need for:
- Adoption of programs for students, of teacher training programs
in the issue of adaptation and school success of students intervention factors, as well as training programs and support for
parents;
- Rolling the School after school program in selected schools by
the high number of unexcused absences, the poor material
condition associated with lack of employment for parents, the
large number of parents working abroad, lack of proper
supervision from parents and / or legal representatives, poor
school performance;
- Counseling activities based on needs identified in 20 schools in
each of the two counties involved in the project.
Promoter of the initiative (person Beneficiary: Dâmboviţa County School Inspectorate
or institution that developed it)

Partners: Ilfov County School Inspectorate, Komunitas Association
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- Bucharest Shotron Association - Bucharest, CJRAE Dâmboviţa
CJRAE Ilfov, FDP - Branch Dâmboviţa ALBAFOR - Albano chests,
Italy
Target group

-Target: 1350 pupils aged between 6 and 14 years who are at risk
of early school leaving because of psychological, family, social,
economic reasons; students with limited material possibilities that
will benefit from the support material resulted in food and
educational materials;
-students whose parents work abroad and will have the
opportunity to communicate online with parents through IT
platform; 460 teachers

Phenomena addressed by this good Preventing early school leaving / dropout school failure
practice

(e.g.

absenteeism,

school
school

dropout,
bullying,

school failure, etc.)
Risk

factors

taking

into It is required to have a constant management of difficulties

consideration by this good practice

related to mobility within the target group of students taking into
consideration the characteristics listed above

Educational/counselling/theoretical Education
approach

Counseling

Results achieved

1. A methodology for implementing the program "School after
school" which contains seven chapters: General Provisions;
Organization and functioning of the School after school program;
Implementation of the program; Assessment of students in the
School after school program; Monitoring; Final provisions;
Attachments.
2. A checked structure of the School after school program:
-homework support, remedial activities, deepening (2 hours);
- social activities, recreation, personal development, socioanimation, educational films, use of the e - learning, online
communication with parents as appropriate (1 hour).
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- Implementation period of the program will follow the structure
of the school year
Suggestions regarding leisure opportunities to increase motivation
for attending school:
-Socializing and networking activities in which the children will be
encouraged to express their emotional needs
-intellectual/

educational

Activities,

performing

assisted

homework to deepen the knowledge of school recovery and
improvement of learning difficulties, behavioral and attitudinal
remedy.
-Recreational activities which will be designed as instances of
valuing students' skills, recognition and appreciation of their
inclinations, the affirmation of students to self-esteem education
in line with the potential of each student (contests, circles
discipline, watching movies, conducting thematic visits, practical
work, manual activities, arts education activities with educational
values or fun games, games to develop creativity and imagination,
socio-animatic activities).
-A Code of Ethics of teacher and attributions of teachers involved
in a program to prevent early school leaving, functions that are
structured by types of activities to develop the institutional
capacity of schools; IT training for using the portal; program
activities after school and summer programs under component;
organizing counseling programs for students and parents /
guardians; trips and camps for children in school after school
program, demonstrating good attendance and academic progress;
transversal activities.
4. Methodology Annexes of School after school is an extremely
useful tool for those involved in implementing the program:
sheets,

statements,

spatial

design

suggestions,

specific

suggestions for achieving the individual learning plan, resource
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materials

for

social

activities

and

cooperation

capacity

development, work models for students who have difficulty
networking, grid planning activities, sample reports on students
assessment types, monitoring models sheets.
5. A "booklet for parents" - a guide for parents, in order to provide
them with various information and techniques for improving skills,
knowledge and behaviors to educate and discipline the child, but
also the opportunity to discuss with the specialist psychologist
through suggested exercises and a number of practical
applications based on the interaction of parent - child. The guide is
divided into several chapters that describe the principles
disciplining children, the most common problems that can occur
and how to solve them,

the parent

relationship

and

communication with the school in order to prevent school failure.
A flyer that constitutes a Miniguide for children at risk of early
school leaving. The leaflet transmits in a concentrated manner,
clear, direct and friendly positive messages and invites students to
reflect on their own problems through questions that are
designed to capture children's attention to activities that ensure
success in school and personal life.
Opportunities

for

the -

School after school program beneficiaries are children

transferability (possibility to apply aged 6 to 14 years who are at risk of early school leaving because
the same methodology in other of psychological, family, social, economical reasons, students with
sectors or target groups)

limited material possibilities that will benefit from the support
material resulted in food and educational materials; children with
parents working abroad that are offered the opportunity to
communicate online with parents through IT platform.

Further

Information/Additional

Comments

BULGARIA / Good Practices
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In response to the national strategic requirements and recommendations were made several
important steps to modernize the regulatory framework as:
- In 2010 was introduced compulsory pre-school education for children 5 years of age, with the
result that for the academic year 2011/2012 the net enrolment rate for children is 81.5% or 6.6 % more
than in the previous year
- Roger was a government decree № 33 of February 15, 2013 on the conditions for granting
scholarships to students who complete primary education, which schools can use the funds to implement
their development strategies, focusing on school policies to support access to education and prevention
of early school leaving
- The Law on Employment Promotion for evaluation and recognition of knowledge, skills and
competences of adult acquired through formal education and learning. Introduced financial incentives
for apprenticeships and mentoring regulates the process of apprenticeship
- In accordance with the Implementing Regulations of the Law on Employment Promotion can be
granted scholarships, transportation and accommodation costs involved in literacy training for acquiring
professional qualification or key competencies, interest on loans for people with disabilities,
psychological support and referral to appropriate programs and measures for employment and training.
To guarantee reducing of the share of early school leavers will be prepared and adopted a new
modern law on preschool education and school education. Bulgaria needs a review of a number of laws
and regulations, ensuring good interaction between government authorities in providing better physical,
financial and social protection of children at risk, the role and responsibilities of the family. Municipalities
and local businesses need to strengthen the implementation of measures for reducing the number of
dropouts. Opportunities for cooperation with the NGO sector can be more fully exploited.
Many Bulgarian schools which show good result in tackling with the early school dropout benefit
from several national programmes especially established by the Ministry of Education and Science. These
are:
4.11. National program "CARING FOR EACH STUDENT"
Name of the Good Practice
Caring for each student
Country
Bulgaria
Brief description of the good practice. The programme provides support from
Why is it worthwhile to be considered a the State, for schools that show results in
good practice? Highlight the strong tackling with early school dropout. In this
points of the good practice
way, each school is stimulated and
motivated to fight against dropout
phenomenon.
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Promoter of the initiative (person or Ministry of Education and Science
institution that developed it)
Target group
All students from selected schools and
also teachers, consellors
Phenomena addressed by this good Early school dropout
practice
(e.g.
school
dropout,
absenteeism, school bullying, school
failure, etc.)
Risk factors taking into consideration by Non-involvement
of
schools
in
this good practice
diminishing the early school dropout
phenomenon.
Educational/counselling/theoretical
NA
approach
Results achieved
Raicing the number of schools that show
results in tackling with early school
dropout. The schools are more motivated
to fight against the phenomenon
Opportunities for the transferability It can be transferred or be an example for
(possibility to apply the same schools that have high level of early
methodology in other sectors or target school dropout
groups)
Further
Information/Additional
Comments
4.12. National program “TO SCHOOL WITH NO ABSENCES”
Name of the Good Practice
To school with no absences
Country
Bulgaria
Brief description of the good practice. The programme provides support from
Why is it worthwhile to be considered a the State, for schools that show results in
good practice? Highlight the strong tackling with school absenteeism. In this
points of the good practice
way, each school is stimulated and
motivated to fight against dropout
phenomenon.
Promoter of the initiative (person or Ministry of Education and Science
institution that developed it)
Target group
All students from selected schools and
also teachers, consellors
Phenomena addressed by this good Absenteeism phenomenon that can later
practice
(e.g.
school
dropout, generate school failure or dropout
absenteeism, school bullying, school
failure, etc.)
Risk factors taking into consideration by Non-involvement
of
schools
in
this good practice
diminishing the absenteeism and early
school dropout phenomenon.
Educational/counselling/theoretical
NA
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approach
Results achieved

Reducung the number of absences from
school and raicing the number of schools
that show results in tackling with early
school dropout. The schools are more
motivated to fight against the
phenomenon
Opportunities for the transferability It can be transferred or be an example for
(possibility to apply the same schools that have high level of
methodology in other sectors or target absenteeism phenomenon.
groups)
Further
Information/Additional
Comments
Each year the Ministry of Education and Science publishes reports on the school-beneficiaries by
both programmes by modules. The Ministry also publishes online lists of those schools (for example):
- Final ranking in Module 2 "Providing additional training for children from preparatory classes" in
the school year 2013/2014. This list includes more than 540 Bulgarian schools and kindergartens.
- Final ranking in Module 3 "Providing additional training for students from the initial stage of
basic education to raise the level of achievement in general education" in the school year 2013/2014.
This list includes more than 700 Bulgarian schools.
GREECE

4.13. Intra-School Host Classes and After-School Tutorial Classes and Intercultural schools for the inclusion
and the integration of foreign students
Name of the Good Practice
Intra-School Host Classes and AfterSchool Tutorial Classes and Intercultural
schools for the inclusion and the
integration of foreign students
Country
Greece
Brief description of the good practice. Specific programs for the education of
Why is it worthwhile to be considered a Roma children and their integration in the
good practice? Highlight the strong school environment were implemented
points of the good practice
Promoter of the initiative (person or Ministry of Education
institution that developed it)
Target group
foreign students
Phenomena addressed by this good School dropout, social and educational
practice
(e.g.
school
dropout, integration
absenteeism, school bullying, school
failure, etc.)
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Risk factors taking into consideration by Leaving school, not socially integrated,
this good practice
isolation
Educational/counselling/theoretical
N/A
approach
Results achieved
Roma children slowly are integrated
socially into the Greek reality and
education system
Opportunities for the transferability It can be transferred to other similar
(possibility to apply the same minorities in Greece
methodology in other sectors or target
groups)
Further
Information/Additional
Comments
4.14. Second Chance Schools
Name of the Good Practice
Country
Brief description of the good practice.
Why is it worthwhile to be considered a
good practice? Highlight the strong
points of the good practice

Second Chance Schools
Greece
Second Chance Schools has been
developed as an effort to combat the
social exclusion of adults who have not
finished basic education and do not have
the necessary qualifications and skills to
adapt
to
modern
vocational
requirements. Young people aged
between 18 and 30 who have dropped
out of school are now able to complete
their compulsory 9-year education.
Special, intensive primary and lower
secondary school courses are run at
Second Chance Schools and graduates
are issued with a leaving certificate
equivalent to that of the Primary and
Lower
Secondary
School
leaving
certificate. This entitles them to register
with the Unified Lyceum, Technical
Vocational Educational Institutes and
post-gymnasium IEK and to attend
certain vocational training courses.
The course lasts 18 months with 20 hours
of class per week held in the evening. A
necessary condition is that candidates
reside in prefectures where Second
Chance
Schools
operate.
Today there are 5 Second Chance Schools
in operation, in Athens (Peristeri,
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Menidi),
Patra,
Thessaloniki
and
Heraklion-Crete, and in the future there
are plans to establish other similar
schools. Second Chance Schools are
established following a recommendation
from the Institute of Continuing Adult
Education (IDEKE) in collaboration with
the competent local government
authorities in order to ensure the proper
conditions for running such schools.
Promoter of the initiative (person or Ministry of Education
institution that developed it)
Target group
Young people aged between 18 and 30
who have dropped out of school are now
able to complete their compulsory 9-year
education.
Phenomena addressed by this good School dropout
practice
(e.g.
school
dropout,
absenteeism, school bullying, school
failure, etc.)
Risk factors taking into consideration by social exclusion of adults who have not
this good practice
finished basic education and do not have
the necessary qualifications and skills to
adapt
to
modern
vocational
requirements
Educational/counselling/theoretical
approach
Results achieved
Many adult people have managed to
finish basic education and acquire those
qualifications that brought them into
work.
Opportunities for the transferability
(possibility to apply the same
methodology in other sectors or target
groups)
Further
Information/Additional http://www.ekep.gr/english/education/d
Comments
euteris.asp
4.15. KESPEMs
Name of the Good Practice
Country
Brief description of the good practice.
Why is it worthwhile to be considered a
good practice? Highlight the strong
points of the good practice

KESPEMs
Greece
The main goal of the KESPEMs, the
Support Centers of the Project, is to help
the Minority population break its
isolation, which is the main reason why
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this group of people has been socially
marginalized. Isolation results in Minority
children's inability to integrate into the
mainstream society, because, due to
isolation, children's exposure to the
Greek language is inadequate or even
non-existent outside school, and they
have little contact and communication
with the rest of the local population. The
establishment of KESPEMs is based on
the assumption that breaking Minority
children's isolation would have a positive
multiplier effect.
KESPEMs, which are specially configured
vans equipped with laptops and many
educational materials. These vans visit on
a daily basis remote villages, and bring
there the educational activities

Promoter of the initiative
institution that developed it)
Target group

Having as a goal to improve minority
children’s command of the Greek
language and their school performance,
the KESPEMs provide:
Courses improving the Greek language
learning and the school performance of
the minority children during the school
year and in the summer;
Pedagogical and creative activities for
pre-school children aiming at enhancing
their knowledge of the Greek language
and facilitating their integration in the
school environment;
(person or Ministry of Education

Two of them in the cities of Xanthi and
Komotini and eight regional ones at
Drosero, Ehinos, Selero, Evlalo (in Xanthi
Prefecture), at Iasmos, Sapes, Organi (in
Rodopi Prefecture) and in the region of
Avantos in Alexandroupolis (in Evros
Prefecture); Four Mobile KESPEMs (four
specially configured vehicles) which visit
isolated minority villages in the three
prefectures of Thrace.
Phenomena addressed by this good Having as a goal to improve minority
practice
(e.g.
school
dropout, children’s command of the Greek
73/85
CONTRACT NUMBER: LLP-LdV/TOI/2013/RO/040/6

absenteeism, school bullying, school language and their school performance,
failure, etc.)
the KESPEMs provide:
Courses improving the Greek language
learning and the school performance of
the minority children during the school
year and in the summer;
Pedagogical and creative activities for
pre-school children aiming at enhancing
their knowledge of the Greek language
and facilitating their integration in the
school environment;
Creative activities for children and young
people;
Greek language classes to parents of
Minority children;
Turkish-language classes to primary and
secondary education teachers aiming aim
at
helping
them
tackle
the
communication difficulties with those
pupils who are native Turkish speakers
and cannot (yet) understand Greek.
These two basic axes of the project,
namely the educational intervention
actions within and outside the school
closely and jointly promote the objectives
of strengthening the Greek language
learning of the minority children,
improving their performance and
eliminating
the
phenomenon
of
compulsory school early leaving
Risk factors taking into consideration by eliminating
the
phenomenon
of
this good practice
compulsory school early leaving
Educational/counselling/theoretical
N/A
approach
Results achieved
Opportunities for the transferability
(possibility to apply the same
methodology in other sectors or target
groups)
Further
Information/
Additional http://museduc.gr/en/κεσπεμ
Comments
Actions and intervention programs taken within the School: Remedial courses in the elementary
school aiming at developing the Greek Language learning in hours additional to the school curriculum or
combined with the extended school; Remedial courses in Greek Language, Literature, Mathematics and
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Science, in hours additional to the school curriculum of lower secondary schools and certain upper
secondary schools serving larger numbers of minority students; Training of Kindergarten teachers and
research aiming at developing the Greek Language learning of infants speaking a different language;
Training of primary and secondary education teachers who work for the program that aiming at the
familiarization with educational materials that have been produced in earlier phases of the program and
methods of teaching Greek as a foreign/second language as well as the successful management of the
cultural diversity of students; Pilot implementation of educational materials for Literature, Natural
sciences approved by the Ministry of Education’s Pedagogical Institute in the regular school curriculum of
the lower secondary schools (Greek research-Prosociality Sport Club).

5. USE OF PREVENTING DROPOUT METHODOLOGY IN EDUCATION
AUSTRIA
Level of awareness regarding preventing dropout methodologies
In the early 1990s, it was the norm to seek the reasons for early dropout exclusively in the
surroundings of the student (learning deficits, social milieu...). Since then the focus has expanded to
include research on the school system. The Ministry of Education has created a designated post for
dropout prevention and studies were commissioned to analyse the situation in Austria.
The handbook for schools on the topic of early dropout “ … damit niemand rausfällt” ( like: “no
one left behind”) is supposed to raise awareness and contributes to increased knowledge and skills of
teachers on the topic of dropout. The fact it has already been published in the second edition shows that
it is sparking interest.
We have mixed opinions on the teaching staff. There are many highly committed teachers who
plan their lessons with dedication and make full use of a variety of methods. On the other hand, there
are still those who “blame” it on the students when their teaching method is not well received.
As in most cases, a lack of resources (financial, personnel, space, etc.) is claimed to be the reason
why knowledge on the prevention of dropout is not yet fully implemented. However, a lot is being
accomplished (for example youth coaching) and Austria currently seems to be on the right path.
Benefits and difficulties of the application of the methodologies in VET
The finding that we encounter the highest dropout rates in VET should not blind us to the fact
that the process of education dropout has a longer history in most cases and has started much earlier.
Especially when talking about the VET system, it is important to include the influence of the macro-level.
Lack of training positions and poor career prospects have a very negative effect on dedication. Strictly
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speaking, an accumulation of the most risk factors can be observed in the field of VET training – past and
future have a crucial influence on the motivation for education. Therefore, it is particularly important to
detect and consider as many influencing factors as possible.

NORTHERN IRELAND
Level of awareness regarding preventing dropout methodologies
There is a high level of awareness regarding dropout with the Northern Ireland Assembly and the
Department of Education and Learning (DEL). DEL has methodologies and measures in place and works
well with numerous organisations to achieve these. New governmental initiatives which will put in place
new methodologies and measures to tackle dropout are in their infancy and therefore data concerning
their output is currently unavailable. There is a very high level of awareness of methodologies/measures
amongst the Community/Voluntary and Youth organisations dealing with NEET young people in Northern
Ireland. However, the agencies we spoke to during our interview stage of the fieldwork maintained that
schools need to work more closely with parents and offer family support to address dropout.
Furthermore it was suggested that school teachers should be offered special training to cope with young
people at risk of dropping out.
Benefits and inconveniences of the application of those methodologies
In Northern Ireland dropout is most frequent at the key transitional stage between compulsory
education and further education/training. A key risk factor here is the time lapse over the long summer
months between the end of compulsory schooling in June and the start of a new course in September,
when young people at risk are likely to dropout. However, the methodologies/measures in place
amongst Youth, Community and Voluntary organisations have proven to be very beneficial at re-engaging
these young people in education and training and by offering transitional support, work experience and a
flexible approach to gaining qualifications
TURKEY
Although the level of awareness of The Ministry of Education is quite improved in the previous
years and methodologies and measures are put into use in cooperation with relevant institutions, we can
not say the same thing for the awareness level of the teachers, school managers, regional authorities,
families, and students themselves. They still need to go a long way to really well understand and
internalize the issue. This improvement in their awareness is needed for the measures and
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methodologies to be properly and consiously applied and be successful. Effective awareness raising and
training activities are needed to support the methodologies being applied.
-Benefits and inconveniences of the application of those methodologies in VET.
In Turkey, the highest dropout rate in secondary education happens in vocational and technical
high schools. Dropout rate in secondary education as general is 11,3% whereas it is 18,2% in vocational
and technical high schools. Therefore, it is clear that the existing system or measures are not enough or
properly applied to solve the issue, and need to be supported with new metodologies/measures.
Methodologies we explained in Section 3, in the measures of national level part, were not
specifically designed for VET. But measures for secondary education schools are also applied for VET.
Since these national level methodologies/programs mentioned above are quite new
implementations, data about their results are not clearly obtained yet. Their positive features and
missing aspects are mentioned in the related parts of Section 3.

ROMANIA
- Level of awareness regarding preventing dropout methodologies
- Benefits and inconveniences of the application of those methodologies in VET
Currently, nationally, there is a high level of awareness of early school leaving. Considering the
long-term effects, many European funded projects and programs are addressing this problem in order to
identify effective strategies to prevent / combat early school prevention. Thus there were conceived
useful tools (procedures, programs, group counseling, coping strategies in teaching), but their validity has
not been checked since their use is still in its infancy and it is necessary to be applied consistently over a
longer period of time.
In parallel with the application of these specifically created tools, there are also taking place
actions for training teachers to individualize their application to the needs of each student.
Also there are required actions to support families in understanding child difficulties or
opportunities to exploit the potential, talents, qualities that they have. School and family must be familiar
with the child to develop self-confidence and make him choose school.
Optimization of school-family relationship is achieved in particular by the proposed appointments
of teachers, school counselors, parents in which they must be informed about school activities and topics
that concern: the preparation of Anti-criminal and anti-victim for students and parents (in partnership
with the police); readings, debates about family and children, illustrating responsibilities, obligations of
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parents in the education of children (partnership with the Church, cultural institutions), sharing personal
experiences and valuing parents' ways of effective time management, developing self-confidence of
parents involvement in school life of the child.
Organization and implementation of parenting programs, covering a wide range of topics related
to parent-child relationship are actions designed to support school-family relationship optimization.
There are parents who have weaknesses in how to properly manage the relationship with their child, no
knowledge about child development stages, no base of effective communication; they do not know how
to use positive discipline. Strengthening school - parent-child relationship can improve parenting skills,
responsible and supportive attitudes of parents towards children, which constitute possible solutions to a
number of problems: school dropout, adolescent social problems (drug abuse, delinquency), violence,
and school failure.
Meanwhile it is welcomed asocial investigation regarding students’ families at risk of school
dropout / truancy, in order to identify the causes of this phenomenon (through school mediators and
social workers in Municipalities).
The school - family - community forms a triad which can reduce the phenomenon of dropout
among students, with a specific and unitary reference methodology.

BULGARIA
Each year the Ministry of Education and Science publishes reports on the school-beneficiaries by
both programmes by modules. The Ministry also publishes online lists of those schools (for example):
- Final ranking in Module 2 "Providing additional training for children from preparatory classes" in
the school year 2013/2014. This list includes more than 540 Bulgarian schools and kindergartens.
- Final ranking in Module 3 "Providing additional training for students from the initial stage of
basic education to raise the level of achievement in general education" in the school year 2013/2014.
This list includes more than 700 Bulgarian schools.

GREECE
Level of awareness regarding preventing dropout methodologies
Dropout is a complex, multi-faceted social process. It is reflective of a range of inter-related
personal, social, economic, educational and family-related reasons. Schools play an important role in
addressing dropout but cannot and should not work in isolation. Experiences show that dropout
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measures that are limited in scope and timing have little sustainable impact in reducing this
phenomenon. The 2011 Council Recommendation on policies to reduce the dropout therefore asks
Member States to implement comprehensive approaches that focus on the root causes of dropout and
that are able to reduce it in a sustained way.
Education and training policies that aim to reduce dropout need to establish conditions for
successful learning for all. Schools should be a place where pupils feel comfortable and supported, feel
ownership of their own learning and can engage in the life of their school community. This is important
both for the emotional, social and educational development of the pupil and for the overall governance
of the institution. As a condition of successful learning, teachers need to strengthen their role as
facilitators of learning. They need autonomy, time, and space for innovation, teamwork, feedback, selfreflection and evaluation. They need access to enhanced opportunities for continued professional
development.
Prevention measures seek to tackle dropout before its first symptoms are visible. Successful
prevention of dropout considers the pre-conditions for successful schooling and the design of education
and training systems. It must ensure that education and training institutions and their learning
environment (including the physical environment) provide a stimulating learning climate for all pupils.
This includes equal access to quality education for all children and young people. However, in some
countries costs and mobility restraints can limit access to education.
At system level, the following characteristics of the education and training system can help reduce
obstacles to completing upper secondary education:


Access to good quality early childhood education and care: Evidence shows that access to good
quality education at an early age facilitates the development of key competences. The evidence also
shows that good quality at this stage increases educational achievements and reduces the risk of
dropout at a later stage. Access to good quality is particularly important for children from socially
disadvantaged backgrounds and makes entry into the education system easier.



Relevant and engaging curriculum: A curriculum that is relevant and coherent can motivate pupils to
fully develop their strengths and talents. The curricula should be designed in such a way that it
reflects the different affinities of the pupil, takes into account different starting points, and is adapted
to the pupil’s ambitions.



Flexible educational pathways: The strict design of educational pathways can create severe obstacles
to complete upper secondary education. Situations where pupils and their parents are required to
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make premature obligatory choices between different educational tracks at an early age make
education systems highly selective and can result in demotivating those who have been incorrectly
oriented. Research also shows that grade repetition risks undermining pupils’ confidence. It can
trigger dropout while not being effective in addressing possible learning deficits.


Better integration of newly arrived migrant children: Children from newly arrived migrant families
need targeted support to acquire the language of tuition and to catch up with the curriculum.
Inclusive learning environments can support their integration and increase their educational success.
Migrant children should be placed within the same age group as their native peers to ensure their
successful inclusion. The administrative process for enrolling newly arrived migrant children needs to
be timely and adapted to the specific situation of their families.



Smooth transition between different levels of education: Measures to facilitate the process of
adaption should start from transition from home to the world of education. Transition from primary
to lower-secondary education and from lower to upper secondary should be facilitated. Closer
cooperation between schools, induction programmes and targeted support for children facing
difficulties in adapting to the new school environment can avoid alienation as a result of difficult
transition experiences. Stronger permeability of educational pathways is also necessary, offering
concrete transfer options for young people who realise that they may prefer a different course of
study.



High quality, attractive and engaging vocational education and training (VET): High quality VET, of
equal value to academic education, provides opportunities for all young people to explore and learn
more about the world of work and ease transition to the labour market. It is important that high
quality VET allows progression to higher education in the same way general upper secondary
education does. VET can help reduce dropout through the provision of high quality, structured workbased learning opportunities.



Involvement of pupils and parents in school decision-making: Young people's opinions should be
highly valued. The active participation of pupils in the school community increases their engagement
and motivation and facilitates school effectiveness. There should be space for pupils to influence their
schools and take ownership of their educational path. They should have the opportunity to voice
their opinions and be involved in decisions affecting the school and its functioning. Schools could
facilitate their participation through school councils or student consultations for example. Parents, as
the primary educators of their children, should also be represented in the decision-making process of
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the school. Securing the active involvement of parents in the school is essential to ensure conducive
and supportive learning environments in general and especially in preventing dropout and addressing
it early.


Initial and continuous education for education staff: The quality of teaching and the competences of
the teachers are a determining factor in the contribution teachers can make to reducing dropout.
High quality teaching and learning calls for the continuous professional development of teaching
staff. Adopting a learner-centred approach in teacher education with a focus on diversity and
inclusion is recommended. Teachers should be capable of identifying different learning styles and
pupils’ needs and be equipped with the skills to adopt inclusive and student-focused methods,
including conflict resolution skills to promote a positive classroom climate. Teachers should be
supported in dealing with diversity in terms of the social and ethnic background of pupils as well as
supporting individuals with special learning needs and/or learning disabilities. They need to
understand dropout, its different triggers and early warning signs and be highly aware of their role in
preventing it. Teachers need the skills and ability to work with other professions and partners to
prevent dropout. These skills should be developed and strengthened during initial and continuous
teacher education. Teachers should have the opportunity to participate in work placements in
schools with high levels of dropout during teacher education to get a better insight in ways to address
dropout at school level.



Whole school approaches: Quality initiatives such as a whole school approach encourage the creation
of conducive and supportive learning environments. Such an approach requires strong leadership and
careful planning with clear and smart objectives for all school staff. It entails the provision of training
and support to teaching staff in their pedagogic approach, external monitoring and opportunities for
self-reflection. A whole school approach encourages and supports positive and caring relationships
for and between teachers, school staff and pupils. A strong and well developed system of emotional
support in schools is needed, especially for those at risk of dropout.



Strong and well-developed guidance system: High quality, up-to-date guidance made available at an
early stage is essential for providing young people with the information they need to make informed
education and career choices. Helping young people understand their own strengths, talents,
different study options and employment prospects is essential. It is important that guidance goes
beyond the simple provision of information and focusses on the individual in relation to their
particular needs and circumstances. Guidance could be provided through interactive methods
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(mentoring, coaching, one-to-one guidance, work placements) and through online services. Ensuring
young people have access to all relevant information, advice and guidance under a single entry point
should be encouraged.


Cooperation with the world of work: Providing opportunities at an early stage that allow young
people to experience the world of work, for example through ‘tasters’ in enterprises for example,
could help them understand job demands and employer expectations. It can also raise their
motivation to continue in education and training and to focus better on future career choices.

Benefits and inconveniences of the application of those methodologies in VET
Although there are not specific measures for the dropout phenomenon in VET, it should be
considered as one, and apply methodologies relevant to other education systems.
The institution of Second Chance Schools (SCSs) has been developed as an effort to combat the social
exclusion of young people aged 18 and older who have dropped out of school, have not finished basic
education and do not have the necessary qualifications and skills to adapt to modern vocational
requirements.
VET should be characterized by high quality, attractiveness and engagement between vocational
education and training (VET).As a result, high quality VET, should be considered and treated of equal
value to academic education and should provide opportunities for all young people to explore and learn
more about the world of work and ease transition to the labour market. It is important that high quality
VET allows progression to higher education in the same way general upper secondary education does.
VET can help reduce dropout through the provision of high quality, structured work-based learning
opportunities.
All the responsible organization and bodies work towards this direction in order to enhance VET,
reduce dropout phenomenon and offer skilled people to the market.

82/85
CONTRACT NUMBER: LLP-LdV/TOI/2013/RO/040/6

6. RELEVANT CONCLUSIONS
School dropout is a complicated problem and it is required to deal with many factors together in
order to solve this problem. The school dropout is a complex phenomenon, inextricably linked with the
socio-political conditions of each country and is heavily influenced by the way is formulated and
implemented in the educational system. Therefore, it is very important to focus on proposals and
incentives for prevention and treatment of the school dropout.
In order to decrease the dropout rate there are three measures:
 Prevention
 Intervention
 Compensation
The aim of prevention is the school to become an area of contact between the children, the
teachers and the wider community, to be located at the center. This could be achieved by creating an
open and extended school, where you are given the opportunity to students to be employed on activities
and programs that they themselves plan , organize and implement in collaboration with the wider school
and local community.
These actions should focus on the following issues:
 flexible curriculum acoording to the complex needs of young people who are in the risk of
droput;
 training for teachers to make them understand the needs of these young people;
 encourage school bond – family;
 cooperation with local communities;
 extracurricular activities in order to increase motivation and self-esteem;
 promotion of vocational education;
 accessibility in the labor market by combining effective theoretical training with practical
activities in companies;
 summary of the most important risk factors identified at national level;
 creating a positive school environment with a climate that give students the feeling that it
belongs to.
The report shows dropout reasons can be divided into four categories as "individual", "school",
"family" and "neighborhood". Main reasons for being out of school can be given as follows:
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- socio-economical conditions of the family (economic difficulties);
- family factors (level of parent's education, school dropped out parents, number of children in
the family);
- social neighborhood (place of settlement, peer effects);
- child labour;
- distance to school, and lack of housing in the school area Migrations (permanent or seasonal);
- discouragement due to academic failure, repetition, disciplinary problems;
- feeling of being belonging/relating to school and teachers;
- family neglect and lack of awareness;
- discrimination and social restrictions against girls;
- cultural pressure or pressure due to misinterpretation of religion;
- non-registration or inaccurate registration of births;
- ineadequate quality of education (lack of adequate teacher training, intensive curriculum
classroom overcrowding, inadequate guiding services, ...).
The problems mentioned in this report and data presented, exhibited that the school dropout
ratio is really and the developments and improvements are not fast enough to fill the gap.
Well determining the sources of the problem can also give tips about the solution. The problem
can be related to variables In control of the school as well as factors out of control of the school. There is
no single and simple solution for such a complicated problem. School, family, student and all the parties
that can contribute to the solution are required to cooperate. School dropped out children can have
similar particularities as well as it can be seen that students who have no similar particularity can
dropout. Therefore, in order to solve the problem, there is a need for programs of different types, which
can meet the needs of students. Success of programs depends on dealing with students one-to-one,
making them believe that they can be successful and providing them a school environment having a
positive climate which can meet their feelings of sympathy and being belonging to school.
School dropout of students is beyond being a problem of the individual, but it is a social problem
and its results would affect all the community in the long term. Consequently, it is strongly required to
take lasting steps to prevent school dropouts and to increase the enrolment rates in all levels of
education. While the reasons of dropout are so comprehensive, the policies addressing to prevent it
should also be dealt with a comprehensive and integrating approach. Also it should be kept in mind that
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public consiousness and support play a critical role in developing and implementing policies addressing
school dropout prevention.
Firstly, the Government has to set the policies/ guidance’s and secondly all the other
stakeholders and individuals themselves should be involved. School dropout is a phenomenon that
affects us all directly or indirectly and it should be tackled as efficient as it gets from all of us.
The report between school failure finalized through abandonment and failure of social integration
should be interpreted nuanced; literature views were exclusively for assigning dropout to all community
problems and personal issues of one who has abandoned: "failure to achieve complete schooling is
associated with occupational and limited economic prospects, posting the values of society and its
institutions and a decline in personal income throughout life, "such opinion does not conform to reality,
since it is demonstrated that dropout can be both a symptom (failure to adapt the school) and a cause;
most dropouts were clearly disadvantaged before abandoning. It is true that students are prepared
unequal to confront school culture, but equally true is that the school takes over and accentuates these
inequalities. The inability of students to resolve conflicts with teachers / peers and to master required
academic standards can lead to two consequences: dropout or transfer of adaptation problems in the
community and workplace.
In conclusion it is necessary to have congruence in actions at community level between
institutions that may have a role in preventing school dropout. Also the action in multidisciplinary team
creates points of connection between the education system and labor market insertion, something that
can motivate students in technological colleges to continue their studies, and lead to lower dropout. It
follows the need for a common framework for action, which can be the basis of a specific methodology
structuring actions to combat school dropout.
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